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CHAPTER I 
STATEMENT OF THE PROBLEM 
The purpose of the study. The importance of the school 
in the social patt~rn of the community is gradually reaching 
full public r ecognition. Many segments of the educational 
profession are now giving a tremendous i mpetus, by their 
studies and works, to the field of home-school-community 
relations. It appears that the full social significance of 
the public school is now pointing the attention of questioning, 
thi nking elements of the public on what goes on on the inside 
of the school doors. 
This study has been made to develop a school 
informational pamphlet suitable for the investigator's own 
particular school and for the Smithfield Public School 
Department as a whole. The pamphl et has been designed to meet 
the needs of parents of children already in attendance in 
school, and for the parents of children entering school for 
the first time. The principal objective of this study has 
been to help the parents by providing them with a ready source 
of reference of needed materi als about their schools, and as 
an aid in the clearing up of various misconceptions that 
appear, at times, to have perplexed parents. 
1
1 It is an accepted principle in modern educational 
II philosophy that communication between the community and its 
schools is a two-way street along which ideas flow from the 
schools to the citizens of the community and from the citizens 
of the community to the schools. If the schools are to achieve 
the sound basis of school and parent cooperation which they 
seek, it must be clear that the parents of the community will 
be able to cooperate intelligently only if their need for 
accurate school information is satisfied. This successful 
school-parent cooperation which we seek to achieve has for 
its main purpose increased school opportunities for the child 
who is being educated in our schools. J. M. Hickey has stated 
clearly what the general purposes of any type of school 
information should be, and these will include the following: 
(a) to inform the public about the work of the schools, 
(b) to establish confidence in the schools, (c) to rally 
su~port for proper maintenance of the educational program, 
(d) to develop awareness of the importance of education in 
a democracy, (e) to improve the partnership concept by 
uniting parents and teachers in meeting the educational 
needs of children, (f) to integrate the home, the school, 
and the community in improving educational opportunities 
of the schools in meeting the needs of the children in 
the community, and (h) to correct misunderrtandings as 
to the aims and objectives of the schools. 
Cooperation between parents and schools is necessary to 
attain any measure of success for the educational program and 
the amount of success will be increased when the parents are 
accurately informed about the community's school and the 
school's program. The citizens want, and will help to get, 
1American Association of School Administrators, 
Twenty-Eighth Yearbook, Public Relations for America's Schools. 
Washington, D. C.: National Education Association, 1950, p. 14. 
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the finest education they can afford for the children of the 
community. The way to get this cooperation is to keep them 
an informed public. It has been stated: 
A natural interest in the schools usually is wide-
spread within a community. Parents are interested in 
knowing about the education of their children and, by 
and large, they want the finest kind of opportunities 
for them. 
School, horne, and community agencies all contribute 
to the education of children. Consciously or unconscious-
ly, all are involved in the educational planning which 
goes on. However, if the members of these institutions 
and agencies become aware of all that they can contribute 
to the educational process, and if they come together to 
share their goals and desires, educational planning 
becomes broader in scope and much more effective than it 
would otherwise be. Such planning by its very nature 
maintains a two-way flow of ideas between the school and 
the public. While the school usually takes the initiative 
in setting up this broader and more effective arrangement, 
the actual work of planning for boys and girls in a 
community is cooperative and democratic. The goals of 
such a program are improved instruction and better 
services to the children and to the community.l 
The stud.y is .lustified. As a result of discussions of 
some of the various phases of school and community relations 
in courses taken in public s.chool administration, as a result 
of many requests for information from parents of the children 
in attendance in the Smithfield Public Schools, and as a 
result of many discussions that took place at . the School of 
Education, Boston University, it was decided that a fruitful 
source of endeavor would be found in the field of home-school-
community relationships. 
l Ibid. , p. 79. 
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The very fact that no such school information "Pamphlet 
is presently in existence in Smithfield, Rhode Island, is 
partial justification for carrying out this study. The 
numerous requests made by parents to this inve·stigator for 
information about the schools further indicates the definite 
need for just such a project as is planned in this study~ 
Further, it has been indicated (see Table V, page 45 ) that 
some of those school systems that· do not have such pamphlets 
are planning one, or are highly desirous of studying informa-
tion concerned with planning such a pamphlet. Additional 
evidence that justifies the need for this study is the ever-
increasing emphasis on the obtaining of harmonious school and 
community relations based on a fuller understanding of the 
schools by the citizens of the community. The effort towards 
this fuller understanding of the schools can be augmented by 
providing a readily available pamphlet of information about 
the schools which will serve to aid the citizens in becoming 
widely and accurately informed about their schools. Other 
communities have already recognized this need as is evidenced 
by the fact that many have developed and have in use a school 
information pamphlet or written informational material (see 
Table V, page 4-5 ) • 
Procedure that ~ followed in this study. It was felt 
I that it was important to the success of developing a school 
,1 informational pamphlet to find out what other communities had 
\1 developed for their own school systems. ~Vith this in mind , a 
4 
l 
letter was drawn up to be sent to all the superintendents of 
public school systems in Rhode Island and Connecticut. This 
letter was sent out through the office of the Superintendent 
of Schools of Smithfield, Rhode Island, and over his 
signature. The school systems of these two states were 
selected on the basis that the same general needs and problems 
that are present in Smithfield will also be present in the 
school systems of these states. This assumption was made on 
the basis that the same general likeness as to culture, 
school development, and community development prevails among 
all of these communities of Rhode Island and Connecticut. 
It was also felt that it was important to the success 
of the undertaking to find out what the parents wanted 
contained in a school informational pamphlet. A question-
naire-check list was developed to meet this need. This check 
list was designed to be used as the tool to obtain parent 
reaction to the items on the check list, and also to get 
additional suggestions as to what parents would like to have 
contained in a school informational pamphlet. The check 
list was made up of a list of school topics (see Appendix .A, 
page 150 ). The school topics included in this questionnaire-
check list were selected as a result of the investigator's 
readings in the literature, from his examination of available 
school inform~tional pamphlets, and as a result of previous 
parental requests for information. After the questionnaire 
was drawn up it was dittoed and a trial of it was made with 
5 
a group of parents as represented by Parent-Teacher 
Association members. 
Twenty-four questionnaire-check lists were passed out 
at a regular meeting of the Parent-Teacher Association. The 
investigator passed these check lists out at the end of the 
business meeting, and before that part of the program that was 
reserved for the speaker. Pencils were supplied to those who 
needed them. Instructions written at the top of the 
questionnaire-check list were read to the members, and no other 
instructions were given. However, the members were requested 
to fill the check lists out in the time that remained before 
the program speaker started, and during that time when 
refreshments were to be served at the end of the meeting. 
Those members having the questionnaire-check lists were told 
that the check lis:ts would be collected at the end of the 
meeting. The members were reminded again, after the speaker 
' had finished, to check the lists if they had not done so, and 
that the lists would be collected at the end of the period 
for refreshments. The investigator observed the handling and 
marking of the check lists to determine whether the format 
I aided or obstructed the carrying out of the requested 
checking. The check lists were collected at the end of the 
meeting, and they were assembled and studied. 
The study of the results obtained by this testing of 
the questionnaire-check .list brought about some revisions in 
its format. The revised form was tried again at a 
6 
Parent-Teacher Association meeting at another school in the 
same school system using a similar procedure. The 
questionnaire-check list was collected and study of the 
results obtained indicated it was satisfactory in its revised 
form. This questionnaire-check list, in its revised form, 
was then sent to all the parents of children attending the 
public schools of Smithfield, Rhode Island. The procedure 
employed was to have the children take the check lists home 
and then return them to school after the parents had filled 
them out. 
The pamphlets were analyzed from three major aspects, 
(a) specific administrative information, (b) curriculum 
information, and (c) information about child guidance, parent 
guidance, and child development in relation to scbool 
activities. The pamphlets were also analyzed as to the type 
of format used. The analysis of the pamphlets was based on 
the frequency with which subtopics of the above three major 
aspects appeared in the pamphlets examined. These subtopics 
were subjects that could be classified under these three 
major aspects. 
The analysis of the questionnaire-check list was done 
by counting the frequency with which the listed topics were 
checked, and by noting and adding to the list the topics 
requested by the parents that had not been included on the 
questionnaire-check list. The topics on this list were noted 
as to frequency only. They were not classified into the 
7 
three major aspects that were used in the analysis of the 
1
1 
subject matter of the pamphlets. 
The school information pamphlet was then formulated. It 
was assumed, in the formul ation of the pamphlet, that the 
nQmber of times that a topic appeared (as compared with 
other topics) served to indi cate the relative importance of 
I one topic over another topic not app earing as frequently or 
in as much detail. It was on this basis that the pamphlet 
was drawn up. 
I 
II 
II 
_j 
'I I· 
I 
I 
II 
CHAPTER II 
REVIEW OF THE LITERATURE 
A detailed search for material on methods of 
j developing school info.rmation pamphlets for parents was 
i 
Jl carried out • 
in the Educational Index from January, 1930, up to January, 
A review of articles and references contained 
II 
I 
I 
I 
Ji 
1951, revealed nothing written specifically on this particular 
method or type of school publicity. The Encyclopaedia of 
Educational Research, while again rich in references to school 
publicity in general, failed to give anything specifically 
publicity information in general. It was, to be specific, 
literature which showed the importance of school information 
for public consumption, what school information was considered 
most interesting, and the criteria to be used in selecting 
the medium of contact with the community. 
One can readily see that from the liter ature reviewed, 
a framework 111fas developed on which the project could be 
assembled. The importance of the project was more firmly 
established. The desirable aims and objectives of the work 
were clearly outlined. 
The literature reviewed showed what was of interest and 
importance to school patrons, and should, therefore, be 
II 
I 
-li 
I 
l 
contained in the pamphlet. The principles and criteria on 
which the pamphlet should be based were delineated by this 
review of the literature. Finally, the literature reviewed 
indicated how the planned pamphlet could help show the part 
played by the school as a major community service in a 
democratic society. 
The importance of providing parents ~ school 
information. It can be readily seen that to have good school-
cow~unity relations it is necessary to give the parents 
information about the schools. Frederick T. Rope has stated: 
• • • creation of an informed and enlightened 
community opinion is an important function of educational 
statesmanship. Obviously, the professional educator 
should be among those best informed as to a community's 
general social needs •••• But even though a need may 
be recognized by a professional person, there is no 
automatic assurynce that the need is fully comprehended 
by a community. 
Throughout the entire United States of America, the 
citizens of its many communities are becoming increasingly 
interested in the public schools, and, at the same time, it is 
clear that seldom in the history of the nation has the public 
school required more understanding by the citizens of the 
community. It is essential that the citizens of the community 
be given accurate and detailed information about their schools. 
1Rope, Frederick T., Opinion Conflict and School Support. 
Teachers College Contributions to Education, No. 838. New York: 
Teachers College, Columbia University, 1941, p. 141. 
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This being done, if the objectives we seek to accomplish are 
worthy ones, improvement of the educational program and the 
community service of our public schools, then an informed 
community is the one certain way of getting the proper support 
to enable us to achieve these objectives. 
E. S. Holbeck has stated the following: 
Educators must accept responsibility for keeping 
parents informed of what is going on in the school. 
This job cannot be done in the perfunctory and super-
ficial t'!ay in which it has been carried on in the past 
if real cooperation is to be achieved between home and 
school. The responsibility of giving parents an accurate 
knowledge of administration and procedure presents a 
challenge to professional skill. The problem must be 
met in precisely the same spirit as that in which we are 
now working on methods of presenting subject matter in 
the school itself. In the end, it might involve actually 
adding another item to the list of attainments which are 
loosely grouped under professional prestige or proficiency. 
The ability to build up a sound understanding of the 
principles and methods followed in a particular school 
might conceivably have something to do i"lith whether a 
teacher or principal was regarded as eff icient by his 
colleagues and the profession at large. On the other 
side of the picture we might even see parents so informed 
regarding the wisdom of certain educational procedures 
that they will act as a corrective agency against 
exploitation of the schools by selfish interests. Since 
the educated person is the best parent, the school 
stands to gain from i program which keeps parents informed 
of school procedure. 
The importance of an informed parent to the well-being 
of the school is clear. The proper dissemination of informa-
tion about the schools will serve to combat unfounded hostile 
lHolbeck, E.S., An Analysis of the Activities and 
Potentialities for Achievement of the Parent-Teacher 
Association with Recommendation87 Teachers College Contribu-
tions to Education, No. 601. New York: Teachers College, 
Columbia University, 1934, p. 30. 
~--=--= - ==-
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criticisms, and will, at the same time, provide the parents 
with knowledge that will enable them to better understand and 
make an honest evaluation of the schools of the community and 
of their own efforts towards bettering the services the 
schools render. 
L. F. Glennon has said: 
Today, among all people who are responsible for 
the education of children, there is a firm conviction 
that all the agencies and individuals who affect the 
life and thought of the growing child must study to-
gether and reach an agreement on a program for child 
development which extends into the home, the school, and 
the community. The future life of the child is shaped 
by the influences. around him, and 1 t is the responsi bill ty 
of his parents and his teachers to utilize for his 
advantage the best in thought, education, and protection 
that their co-operative efforts can achieve.l 
The importance of interpreting the school to the 
parents of the community. The whole concept of school 
publicity has undergone a vast change. School publicity is 
growing from spasmodic sparse recitals of school statistics 
to an important and continuous vehicle for conveying vital 
and interesting information to the public. There is becoming 
a realization of the necessity of providing adequate infor-
mation concerning the school and its work. School publicity 
is part of the general program seeking to develop proper 
home-school-community relations. 
lGlennon, L. F., "An Analysis of Parent-School 
Activities in the Elementary Schools of Worcester, 
Massachusetts, with Implications for Improvements. 11 Un-
published Master's Thesis, Boston University, School of 
Education, Boston, 194S, p. 3· 
I 12 
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In one of the early works dealing with the dissemination 
of news about the public schools, Belmont M. Farley has stated: 
The chief aim of educational publicity is to secure 
the acceptance by the public of the educational program 
initiated by the educator, and the recognition by the 
public that the planning an~ execution of this program 
are within the province of public school education. 
This acceptance depends not only upon the understanding 
of the educational program brought about by a lucid 
exposition of its processes and objectives; but also 
upon the confidence that is founded upon belief that its 
ends are being economically and ef:'ic iently achieved. 
The presentation of the aims and achlevements of 
public school education, in order to secure consent 
and support for them, is not unlike the presentation 
of the merits of a commodity to secure its purchase 
and use by the consumer. "Selling Education 11 is not an 
inapt phrase to describe the process of inducing the 
patron of the schools to contribute to the support of 
an institution which has promised him a product that he 
has been led to believe will be useful to him.l 
It is a vital necessity that we, the professional 
educators of the community, successfully present the aims and 
objectives of our public schools to the citizens of the 
community. This can be considered successful only when these 
aims and objectives are accepted by the members of the 
community as being what the education services of the community 
should be achieving in the cow~unity. Not only must the 
educa tional program be accepted, but it must be actively 
supported and. helped toward.s its goal by the active 
participation of the lay members of the community. This must 
lFarley, Belmont M. What to Tell the People About the 
Public Schools. Teachers College Contributions to Education, 
No. 355· New York: Teachers College, Columbia University, 
1929, p. 1. 
II 
be attained if we are to consider that the program of 
interpretation has been successful. Gordon G. Humbert notes 
that: 
Persuading citizens to support a good program 
characterized by an narts-we-live-by" curriculum is still 
a threat to the improvement of education. All kinds of 
substantiated data exist, however, to support the con-
tention that our citizens want better schools. School-
people generally have known for a long time what 
democracy as a v.ray of life infers. V\!Jly then the failure 
to achieve what we believe in? Because we have not been 
able to think and work together on our common problems. 
That we have not given enough serious thought to 
communications in all aspects as they relate to our 
ambitions for American public education is evident. 
Understandable messages must flow continuously on all 
lines, both vertical and horizontal, to and from all 
parties concerned in the educational program. 
If professional people demand democratic courtesy, 
a share in the det'ermination of the choices that will 
affect them today, tomorrow, and next year, they must 
practice this same process in working with others who 
have a vital part in what we term American education. 
One cannot expect public support for a program, or 
students imbued with democratic citizenship to emerge 
from an institution operating any other way.l 
The matter of interpreting the schools to the public is 
not just a one-way street. It is a broad avenue on which 
ideas, opinions, thoughts, and inf ormation flov.r out from the 
schools to the members of the community, and, in like manner, 
from the members of the community to the schools. We must 
always remember that the schools belong to the community as a 
whole. We must remember that they are community schools, 
lHumbert, Gordon G., "The Art of Communication," The 
School Executive, 70:51, October, 1950. 
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and we must strive to keep them as such. The public schools 
should be living examples of democracy in action. The public 
, school program should not be an educational schedule arbi-
trarily imposed on a community by the professional educators 
of the community, rather it should be a fluid program whose 
guiding forces are found throughout the community. The school 
information program must be a program whose keystone is that 
the well-informed public of the community will provide for the 
pupils the best education that the community can and should 
obtain for them. The broad aspect of interpretation has been 
dealt with extensively by Arthur B. Moehlman. Moehlman has 
the following to say about interpretation: 
Since democratic social institutions belong to the 
people and are means through which the group may more 
easily achieve its objectives, it is essential that the 
people be kept intelligently informed of the reasons 
for institutional existence, the desirable extent of 
functional limits, the value of operation, and the needs 
for improvement. Institutional programs arise out of 
cultural needs and must change as old needs are enlarged 
or replaced by new ones. Flexibility is an outstanding 
characteristic of the truly efficient democratic 
institution. 
The activity of so~ial interpretation arises from 
a functional institutional demand and is justifiable 
and essential so long as it remains within functional 
limitations. From a definitive standpoint social 
interpretation may be considered ~ that activity whereby 
the institution is made aware of community conditions and 
needs and the factual informational service whereby the 
people ~ kept continuously informed of the purpose, 
value, conditions, and needs of their educational program. 
Its purpose is not seifish, and its motives are not 
ulterior. It is merely recognition and acceptance of 
the legal and moral responsibility to render a constant 
account of stewardship to the community. The actual 
methods of reporting have changed from simple to highly 
complex problems to the same extent that the community 
15 
life has undergone change. Specific activities are 
highly flexible a.nd subject to quick change, though the 
nature itself remains a permanent element in the function-
ing of a democratic institution. 
Social interpreta tion is an all-inclusive activity 
which includes the two major subdivisions of community 
and institutional interpretation. In the first category 
are those activities through which the institution 
develops understanding of community conditions and needs, 
whereas the second is concerned with that group of 
activities by which the people are made aware of 
institutional conditions and needs. The two aspects are 
complementary and integrative in nature.l 
Contents of ~ school information program as indicated 
£r the interests that people have in ~ school. As early as 
1929 we have the extensive work of Belmont M. Farley who 
wrote of his findings and noted the following: 
1. Patrons of the public schools are more interested 
in topics relating to the instructional program as 
subj ects of school news than topics rel s. ting to any other 
phas e of the public school program. 
2. The order of interes t in topics of school news 
expressed by 5,067 patrons in 13 cities is: Pupil 
Progress and Achievement, Methods of Instruction, Health 
of Pupils, Courses of Study, Value of Education, Discipline 
and Behavior of Pupils, Teachers and School Officers, 
Attendance, Buildings and Building Program, Business 
Management and Finance, Board of Education and Adminis-
tration, Parent-Teachers Association, Extra-Curricular 
Activities. 
3· School news topics do not vary significantly in 
order of interest in different cities, even cities 
differing widely in character of population and location. 
4. Community groups within a city, though they may 
differ widely in other interests, in kind of occupation, 
l Moehlman, Arthur B., Social Interpretation. New York: 
D. Appleton-Century Company, Inc., 1938, pp. 104-105. 
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education and social status, are very much alike in 
their interest reaction to 13 topics of school news. 
5. Social groups composed of the combination of 
people of the same community groups from different 
cities show even greater similarity of interest in the 
topics of school news than these community groups do when 
compared in an individual city. 
6. The grade status of children in school does not 
affect materially the order of interest of parents in 
the activities of the schools. 
7. In reports prepared for boards of education, more 
space should be devoted to matters relating to Teachers 
and School Officers and to Business Management and Finance 
than is allotted to these subjects in educative informa-
tion prepared for ary other community group, or for all 
of them in general. 
Farley f urther indicates: 
In short, all those responsible for the dissemination 
of news regarding the school are overemphasizing the time 
devoted to what many people call "fads and frills," 
without properly informing the public of what the school 
courses consist, hmv they are taught to the pupils, · what 
results are achieved, and what is being done for the 
physical welfare of the children. Such neglect of the 
use of the strongest interest appeals must be held. due 
only to a faulty conception of the relative strength of 
the i2terest appeals in the various topics of school 
news. 
Helen A. Corbett writes in a magazine article, "Surveys 
have shown that parents are more interested in what their 
children are doing in the classroom and in their learning 
progress than they are in any other kind of school news.u3 
lFarley, QE• cit., pp. 38-39. 
2 Farley, 2£· cit., p. 59. 
3corbett, Helen A., "So You Want to Print a Bulletin," 
School Executive, 67:31, July, 1948. 
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Farley1 reports that Moehlman estimates the average 
individual uses only four per cent of his time in keeping 
informed about all facts and activities in which men are 
interested or engaged. He thus reasons that the dissemination 
of school information must be made in a strongly appealing 
manner if the attention of the public is to be focused on it. 
Eugene B. Elliot states that: 
The importance of the people understanding the 
school program makes it imperative that the professional 
leader marshal all forces to provide as complete 
information as possible. This information must be 
interpreted and illustrated in such a manner as to be 
readily grasped by the average citizen.2 
The principles QQ which ~ school-parent program must 
be based. Hand says, in his recent publication, 
Americans are almost fiercely dedic ated to the 
proposition that the schools belong to and are to be 
controlled by the local community. 
Paradoxically, this practice of local control 
explains both the worst and the best schools that are to 
be found in our country. The school is at best of 
mediocre quality if it is administered and taught by 
a staff of the "teacher knows best" variety. Such a 
staff believes that the public is to be ignored in all 
really important respects, but for appearances' sake 
is to be politely tolerated on such ceremonial 
occasions as Educ ation Week, Parent's Night, stereotyped 
P. T. A. meetings, graduation exercises, etc. What the 
1Farley, Belmont M., School Publicity. Stanford, 
California: Stanford University, 1934, p. 93. 
2Elliot, Eugene B., "The Educ ational Administrator as 
a Professional Leader." Educational Administration Vol. I X, 
Chicago: University of Chicago Press, 1946, p. 26. 
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school should do and how it should do it are held. to be 
almost exclusively the concern of the teachers and the 
principal. 
Parents are expected to accept the school's program 
on faith and to foot the bill without asking questions 
11 the answers to which they wouldn't understand anyhow." 
The few more insistent parents who do ask questions or 
volunteer suggestions are politely received but secretly 
regarded as pests or trouble-makers. It is recognized 
that these patrons must be placated, but their attempts 
to participate in the educating of their children are 
regarded as a species of 11 muscllrig in" which is certainly 
not to be encouraged. 
In such school situations there is an almost over-
powering tendency to keep things very much as they are 
and have been--the same subjects or courses taught in 
the same way, the same health program or the same lack 
of such a program, the same methods of handling or 
mishandling children, the same methods of evaluating 
and reporting pupil achievement, and so on. 
The conditions which give rise to this tendency to 
resist change are almost self-apparent. In the "tea cher 
knows best" school situation, parents are never honestly 
and fully consulted in reference to proposed new develop-
ments or changed practices prior to their enactment. On 
the contrary, they are not informed of these new depart~ 
ures until some little time after these have been put 
into attempted operation. 
A great many parents do not take kindly to this 
treatment, to say the least. They do not understand why 
the displaced practice or arrangement was unsatisfactory, 
nor why the new is meritorious. So far as they can tell, 
the change is capricious or arbitrary or both. 
Consequently, a considerable number resent and resist the 
new departure, with unpleasant consequences to all con-
cerned. After it has thus unwittingly burned its own 
fingers once or t wice, the "teacher knows best" faculty 
concludes that educational progress is impossible "in 
this back•.vard community" and fits itself back into its 
well-polished and not too uncomfortable groove. 
In such situations the school is relatively untouched 
by the .new developments in the world. of education. It is 
in consequence a 1910 or perhaps at best a 1920 model 
school. The narents feel that they understand and 
typically accept what went on in the schools that they 
19 
-=-=- _ _I~~=--
attended. So, to keep peace in the community, the schools 
to which the parents send their youngsters must be made 
to resemble those of their childhood in most essential 
respects. 
To sum up to this point, to exclude or to ignore 
parents in connection with the problem of appraising what 
the school is now doing and how it is doing it, and of 
planning what the s chool should be doing and how it 
should be doing it, is to make operative the certain 
recipe for educational stagnation. 
On the other hand, schools that keep reasonably 
abreast of new discoveries and innovations--by definition, 
the good schools--they ground their programs on the solid 
rock of public understanding. Instead of ignoring the 
parents, the teachers and principals in these schools 
make every effort to bring the fathers and mothers into 
full and continuing consultation. They try never to 
lose sight of the fact that educational progress is 
possible only on the basis of an informed public consent. 
Accordingly, they seek to make students of educ ation of 
their parent groups. Rather than shun, they welcome and 
encourage joint parent-teacher consideration of the 
purposes of education, of the educational needs ·of youth, 
and of improved ways of achieving these purposes and of 
meeting these needs. Such a school is in some important 
respect continuously under appraisal by parents and 
teachers. Planning is regarded as a team responsibility, 
with the consequence that the burden of making new 
practices operate successfully1is regarded as the joint responsibility of both groups. · 
We further find that the requirements of a sound 
educational interpretation program will be possible of 
realization by keeping in view criteria established by 
Moehlman. These criteria include the following: 
1. Democratic social institutions are merely 
facilitating means for the achievement of a social purpose 
and have no fundamental value apart from purpose. 
lHand, Harold C., Vfuat People Think About Their 
Schools. New York: World Book Company, 1948, pp. 82-85. 
j~~~~~~ 
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2. The educational function is constant, but its 
institutional organization must be considered as a purely 
transitory expression of the function. 
3. Democratic social institutions rest on public 
confidence which depends ultimat ely upon the honesty 
and sincerity of institutional functioning. The demo-
cratic public school is limited in its institutional 
effectiveness and breadth of program by the confidence 
and understanding of the people and cannot rise far 
above the popular concept and understanding of function. 
Informational material must be adjusted to the int erest 
and int elligence of culturally complex adul t audience. 
4. The public school as an impartial democratic 
agency operates on the central tendency in public opinion 
and will always be subject to criticism by reactionary 
and radical opinion. 
5. The theory of democratic institutional authority 
definitely limits both purpose and method of interpreta-
tion and considers the enlargements or contraction of 
institutional activity to be a function of the people. 
The interests of all of the people are superior to the 
interests of the teaching profession. 
6. The public school acts as an institution for 
harmonizing cultural differences and must avoid the 
creation of social conflict. Institutional interpreta- · 
tion must avoid all implications of a propagandistic 
motif. Institutional interpretation must be based on 
the larger objectives of public education and be truthful, 
sincere, and simple. 
7. The partnership concept of public education in 
the United States requires the active interest and 
int elligent participation of parents in the educational 
program. 
S. Institutional interpretation is a process of 
adult educ ation to the purpose, value, conditions, and 
needs of public education. Interpretative methodology 
demands the application of the laws of learning to 
adult educ ation and information that is constant and 
regular in character. 
9. The process of social interpretation is 
cooperative in nature, and its success ia contingent 
on the act i ve and intelligent participation of every 
==--------
21 
l institutional agent and can be ultimately effective only to the extent that all participating agents conceive of their functional responsibility for participation in 
a functional activity. 
10. The legal responsibility for determination of 
interpretative policy and the approval of means for 
making policy effective is a function of the educational 
legislative body--the board of education. 
11. The use of children in the interpretative program 
is limited to the development of understanding and 
appreciation of the purpose and value of all social 
institutions. 
12. The teaching profession as an interest group may 
make normal attempts, in accord with sound democratic 
practice, beyond institution limits to convert other 
individuals and other interest groups to the support of 
normal institutional en±argement and betterment of their 
own personal interests. 
Criteria and rules to be used in selecting ~ medium for 
contact with the members of the community. In all circum-
stances it is to be remembered that the needs of the community 
will play a large part in determining the medium that is 
selected. In addition, the needs of the community and schools 
of the community will be the determining factors in tailoring 
and shaping the specific medium that is selected as one of 
the methods of cultivating excellent school-parent-community 
relationships. No hard and fast specific rules are desirable, 
and it must always be kept in mind that all effort must be to 
further the welfare of the child. 
·1Moehlman, Arthur B., Social Interpretation, Netrv York: 
Appleton-Century Company, Inc., 1938, pp. 107-108. 
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The Twenty-Eighth Yearbook of the American Associa tion 
of School Administrators has this to say about the choice of 
"the 11 right 11 tool: 
In selecting any public relations medium the basic 
rule is this: It should be the best one available for 
the specific purpose to be aChie~ To apply this-rule, 
ho?rever, certain implied questions must be carefully 
considered: {a) What community group is to be contacted? 
Why? (b) What results are expected? and {c) How are 
these results rela ted. to previous and future public 
rela"tions efforts in the groups to be contacted now? in 
the groups already reached?l 
This same Yearbook also indicates that: 
The following criteria also seem valid: 
Facility of preparation. • • 
Immediacy of preparation. • • 
Dissemination to channels. • • 
Distribution. -.-. 
Cost ••• 
understandability ••• 
Popular _interest_ !ind armeal ••• 
Adaptability ••• 
Comprehensiveness ••• 
Effectiveness ••• 2 
It should also be remembered that the most exacting 
stand.ards, form, grammar, spelling, neatness, tact, choice of 
words, and attractiveness should be set for all written 
materials sent out or publiBhed by the schools. 
The teacher-school-communi!Y relationshi2. It is 
obvious from all that has been gleaned from the literature 
that the professional educator needs to, and has a duty to, 
lAmerican Association of School Ao~inistrators, Twenty-
Eighth Yearbook, Public Rela tions for America1 s Schools. 
Washington, D. C.: National Education Association, 1950, p. 2go. 
2Loc. cit. 
23 
I 
develop an informed community. Informed in general and in 
specific detail as to the schools. The thesis that an 
informed public is the key to the betterment of the public 
school has been constantly reiterated. This axiom must be 
kept in mind. One must, as a member of the teaching pro-
fession, remember that there is a grave responsibility in 
working for the improvement of public education. Moehlman 
advances this viewpoint in a clear, lucid manner as follows: 
The teaching profession has a definite responsibility 
for the improvement of public education as well as for 
the protection and improvement of its individual members. 
It is only to the extent that the teaching profession is 
willing to accept and carry out this responsibility that 
the educational function may be progressively improved 
and ac1Justed to social ends. As an independent pro-
fessional group the teachers are definitely entrusted 
with keeping the people informed of the value, conditions, 
failures, and needs of their educational institutions. 
Since the strength of the professional position depends 
on the degree of confidence that the people have in the 
sterling disinterestedness of the teachers, the character 
of professional organization becomes extremely important. 
The school cannot operate as a classless agency in 
democratic society unless the teachers are willing to 
assume and carry out their functional responsibility for 
remaining impartial agents of the state. 
As agents of the state the teachers are confined in 
their interpretative activities to keeping the people 
informed of the value and needs of public education 
through normal and accepted means of communication. ·They 
ar·e definitely constrained, however, to working within the 
confines .of the existing pattern and are professionally 
enjoined from using the schools as a means of ad.vancing 
their own interests even when these interests may be in 
harmony with the increase of efficiency within school 
organization. Only as teachers and administrators 
perform their official duties in accord with the high 
tradition of disinterested service already established 
can they retain the full confidence of the public.l 
l iif[oehlman, op. cit., p. 9e.l. 
Summary of the major points of the role of school 
information as indicated Q! the literature. 
(1) School information should serve to develop a 
citizenry well-informed as to the schools of the community. 
( 2) School information properly a.isseminated will 
defeat hostile criticisms and ill-will based on inadequate 
knowledge of the school services. 
(3) A chief aim of school information is to present 
the school objectives to the com~unity in such understandable 
manner as to bring acceptance by the co~munity when the 
objectives are desirable. 
(4) Interpretation of the school by school information 
should be based on the principle that this interpretation is 
the result of a two-way process of ideas--opinions flowing into 
the school from the community and ideas and opinions flowing 
out from the school into the community. 
(5) The literature indicates that parents are primarily 
interested in the contents of the school program, how the 
contents are taught, what results are achieved, and wha t is 
being done for the physical welfare of the children by the 
school. This order of interest does not vary in any significant 
manner among widely scattered segments of the population. 
{6) The literature indicates the following principles 
to be used as a basis for a school-parent program of school 
interpretation: 
(a) Parents should be regarded as equal and 
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welcome partners in the school enterprise. 
(b) Cooperative evaluation of the school services 
by the citizens of the community and the school staff should 
be sought. 
(c) A school interpretation program should be 
based on a complete, impartial, honest, intelligent, and 
interesting presentation of school information with the 
avoidance of either reactionary or radical schools of thought. 
(d) Any school interpretation program or phase of 
it must be based on sound democratic principles. 
(7) The literature points out these elements to be 
used in selecting the manner of conveying school information 
to the public: 
(a) The needs of the community will play a large 
part in determining the medium selected. 
(b) The physical facilities of the community 
I must be considered. 
J 
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(c) The number of people to be contacted must be 
considered. 
(d) The character of the community must be 
evaluated in selecting the medium of contact. 
(e) Amount o£ interest and appeal, cost, com-
prehensiveness, and length of time available will all play a 
role in determining the medium of contact selected. 
Major points indicated in the literature used ~ 
determinants in formulating school information literature. 
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First, school information literature Will be an important 
means of providing for the developing of a well informed. 
citizenry. Secondly, school literature, to render its full 
value, should help to provide an honest, impartial inter-
pretation of the school services. Thirdly, it should be based 
on the cooperative efforts of school and community. Fourthly, 
its contents should. stress what is being done in the schools 
to enhance the moral, menta~, a.nd physical welfare of the 
pupils, and what success is being achieved along these lines. 
Finally, it is indicated that school information literature, 
to be a useful educational tool, must play a proper part in 
helping to achieve the goals of a broad parent-school-
community interpretation program. This program has as an 
objective the development of the finest public school system 
the community can and should support. 
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CHAPTER III 
THE DEVELOPIVIENT OF TH E QUESTIONNAIRE-CHECK 
LI ST AND AN ANALYSIS OF THE RESULTS 
Development of the questionnaire. A lis t of topics was 
drawn up to form the basis of the qu estionnaire-check list. 
This list 'll'ras developed from the variety of questions put to 
the writer of t his paper by the parents of children in 
attendance at school. The development of the topics was aided 
by readings in related literature, and also from the numerous 
conferences held by the investigator and his advisor at the 
School of Educ ation, Boston University. The development of 
the list of topics wa s also influenced by a partial examination 
of some of the school information pamphlets available for 
study at the time of development of the questionnaire-check 
list. 
The first questionnaire-check list was drawn up as a 
single column of topics numbered from one through fifteen 
consecutively. A brief message outlining the purpos e of the 
survey headed the questionnaire-check list, and following 
this was a short paragraph of instructions. This form of the 
questionnaire covered the entir e first page so an additional 
blank page was stapled to the fi r st page. The additional I 
page was to give the parents space to write in any topics they 1.1 
11 might like information about and that were not contained in 
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I The first test of the questionnaire-check list was made 
at a Parent-Teacher Association meeting held in the invest-
igator's school. This initial try-out of the check list was 
for the purpose of determining the ease of the handling and 
the understanding of the purpose of the questionnaire-che:c.k 
list. Twenty-four copies of this first draft were passed out 
among the members at the end of the business meeting and 
before that part of the program that was reserved for the 
speaker. No other explanation was given other than to read 
the instructional paragraphs at the head of the check list. 
The members were requested to fill the check lists out in the 
time that remained before the program speaker started, and 
during the time when refreshments were to be served at the end 
of the meeting. Those members having the questionnaire-check 
lists were told that the check lists would be collected at 
the end of the meeting. The members were reminded again, after 
the speaker had finished, to check the lists if they had not 
, done so, and that the lists would be collected at the end of 
the period for refreshments. The lists were then collected at 
the end of the meeting. The handling of the check lists by the 
parents was observed through the meeting by this writer. The 
results were examined the day after they were collected. The 
observation of the handling of the questionnaire-check lists 
at the meeting indicated that the blank second sheet, intended 
for parents to list added topics, was not used. The second 
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sheet resulted in difficulty of handling and detracted from 
the efficient use of the questionnaire. No space for checking 
had been made and various methods of checking resulted. This 
led to unnecessary difficulty in tabulating the topics marked 
on the questionnaire-check lists. A revision was made to 
obtain a form more easily checked and handled. It was decided 
to eliminate the second page, V.Jhich, at best, was unused, and 
in some cases appeared to be more or less of a distraction. 
Two persons asked, "Is there something we have to do with this 
blank page?" This was the only question asked. 
In the revision, it was decided to set the list of 
topics up in a double column. A small line to accommodate a 
check mark was placed in front of each item number. This 
revision resulted in the questionnaire-check list being con-
tained entirely on one page. The revision had a further 
advantage in that it made possible the saving of slightly more 
than the lower fourth of the page. The saving of this section 
of the page left room for the parents to add additional topics 
or questions which were not contained on the check list. The 
revision alloy,red the discarding of the additional second sheet 
of the questionnaire-check list, and resulted in a simple one 
sheet format, easily handled, quickly checked by the parents, 
and lending itself to ease of analysis. 
The revised form was then tried out at another Parent-
Teacher Associ ation meeting at a different school in the same 
school system. A procedure similar to the one used at the 
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first try-out was used at this try-out. The revised form was 
found to be satisfactory and this was adopted as the final 
form of the questionnaire-check list. {S ee Appendix A, page 150). 
Distribution and collection of the questionnaire. The 
final form of the questionnaire-check list was dittoed in 
suff ici ent quantity to enable every family having children 
attending the public schools in Smithfield, Rhode Island, to 
be cont acted. The method adopted was to furnish the principal 
of each school with sufficient copies to pass out one of the 
questionnaires to a child of each f amily attending each school. 
The principals were asked to have the questionnaire-
check list distributed by the teach ers to the children attend-
ing the schools. The principals were also asked to have the 
teachers announce that the complete form was to be returned 
the following day or as soon as possible. This plan was 
carried out, sufficient forms being left with each school 
principal to have one sent to each family having a child or 
children in attendance at that school. The returns, as 
tabulated in Tabl e I, page 32, are actually the r esults of 
those that were returned the day after the distribution, and 
also includes thos e that straggled in over a period of two 
weeks following the initi al day of distr i bution. Following 
this period of collecting the forms, the returned forms were 
assembled for a complete examination by the invest i gator and 
11 an analysis of them was undertaken. 
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Analysis of the returns of questionnaire-check list. 
The first thing checked in the examination of the question-
naire-check list was the number of forms sent out and the 
number returned. Table I shows that 454 different families 
received a questionnaire-check list. This table also reveals 
that 317 families returned the forms. This was a return from 
70 per cent of the families contacted. The difference in the 
number of questionnaire-check lists sent out and the number 
of those returned could, of course, be due to a variety of 
reasons. No attempt was made to determine why the missing 
forms were not returned. The per cent of returns, as indicated 
in Table I, is high enough to obtain sufficient data to make 
a worthwhile analysis. 
TABLE I 
TABULATION OF RETURNS OF THE QUESTIONNAIRE-CHECK LIST 
Returns Totals 
Number of forms sent out---------------------49+ 
Number of forms returned---------------------317 
Per cent of forms returned--------------------70 
-==-- =-=-====== 
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Analysis of the total number of items checked Qll ~ 
returned questionnaire-check list. It is to be noted that 
the questionnaire-check list contained fourteen topics plus 
a fifteenth sentence requesting parents to add any topics 
which were not contained on the check list and about which 
they desired information. Parents were requested to check 
the ten topics about which they preferred information. The 
returns indicated a wide variety in the number of topics 
checked ranging from zero to all fourteen topics being checked. 
Table II, page 35, shows the results of the analysis 
of the returns when the number of items checked on each form 
was studied. 
An examination of Table II, page 35, shows that, in 
terms of frequency, the highest frequencies were those showing 
ten it ems checked as requested. Of the forms returned, 101 
had ten items checked. The next highest frequency of the 
returned questionnaire-check list was the 62 returns that had 
no items at all checked. This total of 101 and 62 comprised 
approximately 30 per cent and 20 per cent respectively of the 
total returns. The rest of the returns ranged from 21 having 
nine items checked down to 1 having fourteen items checked. 
Table II, page 35, shows that slightly more than 80 per cent 
of the returns indicated that parents desired some information. 
More than 50 per cent desired information on six or more of 
the fourteen topics on the questionnaire-check list. A 
signi f ic ant number of the returns, almost 20 per cent, 
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indicated no desire for information. Even in view of this, 
however, the analysis of the returns r evealing that more than 
80 per cent of the f amilies contacted wanted information 
serves to indicate that a need for s chool information was 
recognized by the parents. 
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TABLE II 
NUMBER OF I TEiviS CHECKED ON EACH QUESTI ONNAIRE-CHECK LIST 
Number of items checked Frequency Per cent 
total 
of 
returns 
10------------------101---------------32 0-------------------62---------------20 9-------------------21----------------7 4-~-----------------19----------------6 3-------------------18----------------6 5-------------------16----------------5 1----------------- ~-15----------------5 7-------------------15----------------5 8-------------------14----------------4 6-------------------13----------------4 2-------------------13----------------4 11--------------------4----------------2 12--------------------2----------------l 13--------------------1---------------.3 14--------------------1---------------.3 
35 
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Analysis of the returned questionnaire-check lists. An 
examination . of Table III, page 38, where the frequency of the 
items checked was tabulated, shows some interesting data. The 
first column of this table contains the name of the item; the 
second column contains the item numb er as it was on the 
questionnaire-check list. An examination of this column 
appears to shm..,r pertinent aspects. First, it appears that the 
parents gave the forms a careful -examination when they checked 
off the items on which they desired information. This .state-
ment is supported by the fact that items number ten and twelve, 
in the second column of the check list, were checked most 
frequently thus indicating that subject matter rather than the 
position of the item on the check list guided the parents' 
choice of items. 
The second pertinent aspect, and possibly the most 
significant data on this table (Table III, page38 ), is the 
fact that the three topics that were checked on over 50 per 
cent of all the returned questionnaire-check lists were those 
that had to do with the children's activities at home and at 
school, insofar as they had to do with school achievement, 
pre·paration, and success. These topics were the follovdng: 
(1) horne preparation, this item was checked on approximately 
61 per cent of the forms; (2) homework, this item was checked 
on approximately 60 per cent of the forms, (3) school program, 
this item was checked on 51 per cent of the forms, and (4) 
health program·, this item was checked on 48 per cent of the 
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returned forms. 
It is of interest to note the similarity of these 
findings, as they are noted in this limited survey, with those 
of Farley in 1929 in a survey of thirteen cities where he 
contacted 5,067 patrons and found, "· •• The order of 
interest in topics of school news expressed by 5,067 patrons 
. 
in 13 citi es is: Pupil Progress and Achievement, Methods of 
Instruction, Health of Pupils, Courses of Study ••• nl Close 
perusal of Table III would also appear to substantiate another 
conclusion of Farley's, n ••• the patrons of public schools 
are interested chiefly in the instructional and physical 
welfare programs of the schools.n2 
No particular significance is attempted to be attached 
to the fact that requests for information on entrance require-
ments and registration information were the lowest on the list. 
It should be noted, however, relative to these items, that 
the forms were sent to families whose chi l dren were already in 
attendance in .the public schools. 
1Farley, Belmont M., vfuat 1£ Tell the People About the 
Public Schools. Teachers College Contributions to Education, 
No. 3 55. New York: Teachers College, Columbia University, , 
1929, p. 38. l 
2 Loc. cit. 
-===--====~ r 
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TABLE III 
INFOR.l\.1ATION REQUESTED BY P AREI'JTS LISTED 
IN DESCENDING ORDER OF FREQUENCY 
Name of Item Item number .Frequency Per cent 
Home preparation------------------10---------193--------61 
Homework--------------------------12---------189--------60 
School program---------------------5---------160--------51 
Health program---------------------3---------153--------48 
Testing program--------------------8---------145--------46 
Visiting school, telephone calls---9---------142--------45 
Emergency information-------------11---------126--------40 
School lunch program--------------- 6---------121--------38 
School time schedu1es--------------4---------119--------37 
Extra-curricula activities--------14---------112--------35 
School savings programs-----------13---------103--------32 
Transportation regul ations---------7----------89--------28 
Entrance requirements--------------1----------79--------25 
Registration information-~---------2----------71--------22 
-----=== 
38 
Topics added Qz warents that were not on the 
-----
questionnaire-check list. The most outstanding thing, to 
this investigator, as indicated by this phase of the study 
were the few additions made on the returned forms. These 
results are shown in Table IV. 
Of the 317 questionnaire-check lists returned, only 
eight were found to have added topics. These added eight 
topics further substantiated the conclusion that parents are 
interested mainly in school achievement and the physical well-
being of their children as related to the instructional 
program and the physical 't"lelfare program. 
It will be seen by examining Table IV, that all of the 
added topics were directly related to some aspect of either 
the instructional program or those phases of the program 
I designed to promote the physical welfare of the children. 
\ This investigator does have some doubt as to the request for 
I information. on supervision (playground) as this could readily 
have other interpretations. 
----:=- .:::. == -
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TABLE IV 
I NFORIVIAT ION REQUESTED BY PARENTS NOT 
LISTED ON THE QUESTIONNAIRE CHECK-LIST 
Name of topic Frequency 
How can parents help children with their school work?-----1 
Information about new teaching methods--------------------1 
Honor roll information------------------------------------1 
Information about fire drill schedules--------------------1 
Information about bombing drills--------------------------1 
Supervision of playground at recess-----------------------1 
Supervision of lunch room at noon hour--------------------1 
Summer school information---------------------------------1 
-=-- --~~--=-------= I -
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Summary and conclusions. In summarizing the analysis 
of the questionnaire-check lists, these significant po ints 
were found. First, more than ~0 per cent of the returned 
forms indicatecl a desire for school information in varying 
degree. It was also noted that more than half of this ~0 per 
cent indicated a desire for extensive information (see Table 
II, page 35, and Table III, page 3~). The most significant 
findings are those to be seen in Table III. One notes that 
those topics having to do with children's mental and physical 
welfare lead the notices. It can be seen in Table III, page 
3g, that those topics mainly administrative in character are 
found in the lower frequencies on the list. 
It can be generally concluded from these findings that, 
first, the parents would find a school informational pamphlet 
helpful and desirable. Secondly, such a pamphlet, to meet the 
desires of the parents, should contain data, above all else, 
that will help the parents become acquainted with what can be 
done to obtain good school-parent cooperation to help the 
children succeed in school. Third.ly, Table III, page 3g, helps 
form the basis of determining specifically what should be 
included in the pamphlet. This investigator, using Table III 
as a measuring stick, decided that the major part of the 
pamphlet would be assigned to those items that had a frequency 
of 145 or more. This frequency of 1~5 was chosen because it 
was almost the 50 per cent mark of the returns. Further 
reason for the choice of the frequency of 145 was that this 
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frequency, and those above it, pertained to topics concerned 
wit h the mental and physical welfare of the children. This 
indicates that the following items should be given the most 
attention; (1) home preparation, (2) school program, (3) 
health program, and (4) testing. 
Table III, page 38, however, indicates sufficient value 
of all the items to warrant giving them all space, in varying 
degree, in the school information pamphlet. No item on the 
questionnaire-check list was checked on less than 20 per cent 
of the returned forms. This shows that all the items were of 
sufficient interest to the parents to be contained in the 
school information pamphlet. 
~--===--- -------~-~ 
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CHAPTER IV 
Al'J ANALYSIS OF PRINTED MATERI AL RECEIVED BY REQUEST 
FROM SCHOOL SYSTEMS OF RHODE ISL AND AND CONNECTICUT 
school information pamphlet was the necessity for finding out 
what other local communities were doing along this line. The 
two states decided on were Rhode Island and Connecticut, and 
all the public school systems of Rhode Island and Connecticut 
'\vere contacted. The reasons for this selection of school 
systems being that, regardless of size of the communities, the 
same basic educational needs and plans would be found in these 
communities as those to be found in the investigator's own 
corr~unity. The study of the material received should 
indicate, in a general manner, what information these school 
systems had decided was important and should be contained in 
some form of printed material as a means of carrying 
necessary school information to parents. 
A letter was drawn up that was sent to each school 
superintendent in Rhode Island and Connecticut. It was 
decided to type all of the letters rather than to mimeograph 
or ditto them. The letters made a better appearance by doing 
this, and it was hoped that more successful returns would be 
J obtained by using this method than could be expected from a 
II 
II 
II 
j; 
./ 
I 
I 
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similar letter in mimeographed form. This letter was sent 
out over the signature of the school superintendent of 
Smithfield, Rhode Island. 
The results of this procedure are to be seen in Table V. 
This table shows the number of requests sent to the various 
school sup erintendents and the results obtained. 
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TABLE V 
TABULATIONS OF LET1,ERS OF REQUEST FOR PRINTED 
MATER I AL SENT TO SUP ERINTENDENTS OF PUBLIC 
SCHOOL SYSTE1'1I.S I N RHODE ISL AND AND CONNECTICUT 
Topics St ate 
Letters of request sent out Rhode Island 35 
Total 
to superintend~nts: Connecticut 95 130 
Number of public school systems Rhode Island 11 
that sent printed materials: Connecticut 35 46 
Replies indicating systems Rhod e Island 5 
which are contemplating Connecticut Lr 9 
similar pamphlets: 
Replies indice.ting no printed Rhode Island 0 
material presently avail- Connecticut 6 6 
able: 
Replies indicating no printed Rhode Island 12 
mat erial used: Connecticut S 20 
Number of requests unanswered: Rhode Island 11 
Connecticut 47 58 
Requests from superintendents Rhode Island 3 
for results of this study: Connecticut 3 6 
Tot a l number of replies to requests fo r printed material: 72 
To t al number of r equests unanswered: 
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An analysis of Table V, page 45, indicates the results 
of this phase of the study. A total of 130 letters of reauest 
were sent out, and slightly more than 55 per cent of the total 
number sent out were answered. Of the letters sent out in 
superintendents replying, 12 per cent indicated they were 
presently contempla ting drawing up some form of informa tional 
pamphlet for their own school systems. This includes slightly 
more than 25 per cent of the replies from Rhode Island. 
Following along this line of investigation, it is to be noted 
that slightly more than g per cent of those persons answering 
the requests were sufficiently interested in this aspect ~f 
educational endeavor to request the results of this stua.y. 
This data has added significance when it is noted that no 
indication was given tha t such results would be or could be 
made available. 
Summarizing Table V, page 45, it appears from the above 
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analysis, first, that far greater use of printed materials 
developed by school systems for parents' information is to be 
found in Connecticut than in Rhode I sland. Secondly, this 
t~ble, Table V, page 45, shows some school superintendents in 
Rhode Island appear to be becoming active in rectifying this 
lack of printed information for parents since just over 25 per 
cent of the replies from Rhode Island indica ted a contemplated 
move in this direction. Thirdly, active interest was displayed 
in this phase of educational endeavor by superintendents in 
both Rhode I sland and Connecticut. 
TYpes of personnel preparing printed material. All of 
-che printed materi al received in this study was assembled for 
examination and study. In analyzing the material for types of 
personnel who prepared the printed material, Table VI shows 
the wide variety of t ypes of personnel who have done this work. 
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TABLE VI 
TYPES OF PERSONNEL PREPARING PRI NTED MATERI AL 
Personnel Frequency 
1. Central Of fice Staff: 
a. Superintendent 9 
b. Central office st aff 4 
c. Health officer, superintendent, dental officer, 
sup ervisor, director of public relations 1 
d. Supervisor of elementary education and superintendEnt 1 
2. Teachers: 
a. Committee of kindergarten teachers 
b. Comraittee of elementary teachers 
c. Committee of secondary tea chers 
3. Principal : 
a. One principal 
4. Manufacturing Company, Publicity Department, and 
Research Division of National Educ ation Associatio~ 
5. Pupils : 
6. Combinations: 
a. Central office staff and teachers 
b. Parents, teachers, superintendents, elementary 
supervisor , university educ ational consultant 
c. Kindergarten teachers and ass ist ant superintendent 
d . Superintendent, sup P- rvisor elementary education, 
and kindergarten tea chers 
e. Principal, elementary supervisor, school nurse 
f. First grade teachers and school nurse 
g. Central office staff, principal , teachers 
h. Secondary teachers and students 
i. Elementary supervisor and kindergarten teachers 
j. Teachers, superintendent, art supervisor, 
school nurse 
k. El ementary principal, superintendent, elementary 
supervisor 
1. Teachers, central office staff, art supervisor , 
school nurse, and clinical psychologist 
m. Superintendent, students, principal, and central 
off ice staff 
n. Based on suggestions of parents and teachers 
7. Undetermined: 
I . 
I 
I 
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The types of personnel drawing up or compiling the 
material for giving information about the schools were found 
to fall, in general, in four main divisions. The divisions 
noted were: personnel drawn fro~ the central office staff of 
the school administration; personnel drawn from among the 
teaching staff; personnel dra\m. from the principals of the 
school systems; a combination of personnel. There were a 
feyv minor varieties noted, and, although very fe\1-l in number, 
these were quite interesting. 
One pamphlet examined had been developed by the pub-
licity division of a manufacturing company jm conjunction with 
the research division of the Nat ional Educ ation Association. 
Another booklet had been gathered and compiled by a group of 
citizens interested in furthering education in their community, 
and one had been developed by school pupils. 
Eighty-one different pieces of printed material were 
received from the responding school systems. Examination 
showed that fifty-two pieces, 64 per cent, gave credit for 
compi lation of the printed material; twenty-nine pieces, 36 
per cent, did not give credit for the compilation of the 
printed material. The examination of Table VI, page 48, shows, 
where credit is given, that out of fifty-two pieces of 
printed material, thirty-seven were compiled by committees or 
groups of personnel as opposed to fifteen compiled by 
individuals. The fifteen compiled by individuals are made 
up of nine developed by superintendents and six developed by 
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principals. Both of these outscore in frequency the frequency 
sho~m by any other specific groups of personnel drawing up 
printed material containing school information. 
Table VI, page 48, indicates that committees made up of 
combinations of the various sections of the school system 
(central office staff, principals, teachers, pupils) and 
parents were the most co~~on type. The second. largest group 
was drawn from the central office staff. The third group was 
that of committees made up of teachers. The smallest group 
of personnel developing informational material was that drawn 
from the principals of the school systems. 
The study of the types of personnel compiling printed 
material revealed the follmving information: 
a. School informational material is compiled by a wide 
variety of personnel , both as to number and specialized 
training. 
b. Combinations of personnel drru~ from all sections of 
the school system were the most numerous. 
c. \~ere combinations were not found, the central office 
staff predominated in compiling informational material. The 
frequency here compared favorably with that of the combinations 
of personnel. 
d. Superintendents, as individual s, were noted to be in 
greater frequency in producing informational material wh en 
compared with other individual compilers of this type of 
informational material. 
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Types of formats used in the presenta tion of printed 
material . The variety of formats of the printed. material was · 
examined. The investigator, for the purposes of this analysis, 
arbitrarily decided on . size as the factor in d.etermining which 
' 
were booklets, which were pamphlets, which w.ere handbooks, 
which were leaflets, and which were · flyers. .A handbook was 
the term applied to printed material twenty-five or more pages· 
i n length. A booklet was the term used for ma terial tha t was 
t w·el ve t 'o t wenty-five pages in length. The term pamphlet was 
used for material from s ix to twelve page s in length. Leaflet 
was the term used for material from two to six pages in length, 
and the term flyer was applied to material printed on one page. 
Some exceptions to this ' will be noted. The formats of 
some of the printed mat erial led to an obvious naming of them. 
These additional terms were: newspaper, with its con~on 
connota tion; letter, an obvious name for some of the returns; 
questionnaire and letter-questionnaire were the obvious 
catego·ries in which the rest of the! printed material fell. 
The results of this breakdown 9f material received are 
shown in the follo wing tables: Table VII, Formats of Booklets, 
page 53; Table VIII, Formats of Pamphlets, page 54; Table IX, 
Forma~s of Leaflets, page 55; Table X, Formats of Handbooks, 
page · 56; and Table XI, Formats of Newspa.pers, Letters, 
Questionnaires·, Letter-Questionnaires, and Flyers, .page 57. 
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The t ables covering the examination and analysis o£ 
the formats indicate a variety of data. One thing of note 
is the frequency based on size--thus these t ables on format 
shmv that there were t"renty booklets, f ourt een pamphlets, 
nineteen leaflets, seven handbooks, ten letters, four l etter-
questionnaires, three newspapers, two questionnaires, and 
t wo flyers. 
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TABLE VII 
FORMATS OF BOOKLETS 
!=========== 
Compilation Illustrations Printed Mimeographed Dittoed Stapling Indentation Frequency 
1. Booklet Photogra:Qhs Yes Side 1 
2. Booklet Drawings Yes Top Yes 1 
3. Booklet Diagrams Yes Side 1 
4. Booklet Drawings Yes Sid·e 2 
.2_. Booklet None Yes Side 4 
6. Booklet Drawings Yes Side 1 
7. Boglc:J.. et Drawings Yes TOJ2 1 
8. Booklet None Yes Top 1 
9. BQokle!-~ None Yes Top Yes 1 
10. Booklet Diagrams Yes Side 1 
11. Booklet None Yes Top Yes 1 
Drawings and 
12. Booklet PhotograJ2hS Yes Side 2 
Drawings and 
13. Booklet Diagrams Yes 
- -- - -- -~~-----
Top Yes 1 
------- - -- -- - ----
II Drawings and 
1: 14. Booklet Diagrams Yes Side 1 
II 
II 
II 
II 
I 
I 
I 
I, 
II 
!J 
li 
I 
i 
I 
I 
I 
I' 
II 
II 
II 
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TABLE VIII 
FORMATS OF P AlvTPHLETS 
Compilation Illustrations Printed Mimeographed. Dittoed Stapling Indenta tion Frequency 
II 
I 
' 
======================================================= " 
1. Pamphlet Photographs Yes Side 1 ! 
. I 
2. Pamphlet Drawings Yes Corner 1 i 
3· Pamphlet Draw"j_ngs_ ___ ______ ___ _ __ _ _____ X.E3_S ____ TQP 1 
4. Pamphlet None Yes Corner 2 
5· Pamphlet None Yes Corner 1 
6. Pamphlet Nont3 _______ _ X!3§______ _ T_Q_Q 1 I 
I 7. Pamphlet None Yes Side 1 1l 
.! 
I 
1. B. Pamohlet None Yes Side "3 
1 
_2. Pamphlet None Yes Side Yes 1 
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TABLE IX 
FORMATS OF LEAFLETS 
I' 
I' 
li 
il 
~ ~ ~ Compilation Illustrations Print ed Mimeographed Dit t oed Stapling Indentation Frequency j, 
1. Leaflet None Yes None 2 
2. Leaflet None Yes Corner 2 
3. Leaf let 
!1 -
l' 
II 
4. Leaflet 
5. Leaf let ii 
'I ,, 6. Leaflet 
I 
I 
,, 7. Leaflet 
Drawings _ ____ Yes ________ _ _ __Q_Qrner__ _ 9 
None Yes Corner 2 li 
Yes Top Yes 1 'I 1.jl 
None 2 
II None 1 ' 
I' 
II 
None 
None Yes 
Photographs Yes 
,, 
I 
~ 
\J1 
\J1 
I 
Ji 
TABLE X 
j FORMATS OF HANDBOOKS 
I, 
I 
II Compilation Illustrations Printed Mimeographed Dittoed Stapling Indentation Frequency 
1. Handbook Drawings Yes Side 1 
2. Handbook Photographs Yes Side 1 
3. Handbook Photogra12hs Yes Side 2 
4. Handbook None Yes Side 3 
I 
" 
'I 
I 
'I 
II 
r 
I 
II 
I 
I 
II 
II ,, 
II 
" ~ ~ . I I I i 
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'l'ABLE XI 
FORMATS OF NEWSPAP ERS, LE'rTERS, QUESTIONNAIRES , 
LETTER- QUESTI ONNAIRES, AND FLYERS 
r· 
:I 
Compilation Ill ustrations Printed Mimeographed Dittoed Stapling Indentation Frequency 
l . Newspaper PhotntTr,qnh.c::: YA.c::: 
2. Newspaper T\TnnA YP.C:: 
3. Letter None YA.c::: 
4. Letter None Yes 
I 1 
II 
2 II 
--- II 
-- 2 il 
. _. ....... -~ 
-- 8 
Letter-
2· guestionnaire None Yes Top l Letter-
6. questionnaire None VPc. r!nrn Al"' 
--- ---··-- 3 
7· Questionnaire None VP<:>. --~ l I 
II 8. Questionnaire None Yes 
I 
,, 9. Flver NnnA YAc. 
II 10. Fl ver Nnn A YA<:>. 
li 
1 11 
·I 
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11 
I 
I 
I 
I 
I 
,. 
,I 
II 
I 
! 
I 
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A further analysis of these tables shows that thirty-two 
pieces of the printed material were illustrated, while forty-
nine had no illustrations. The illustrations were of three 
types, diagrams, drawings, and photographs. There was also a 
further variety in the internal make-up and it is noted that 
thirty-six were mimeographed, thirty-one were printed, and 
fourteen were dittoed. The examination of the stapling 
reveals twenty-nine were stapled on the side, twenty were 
stapled at the top left corner, ten were stapled at the top, 
and tv1enty-two had no stapling. 
Six pieces of school information material had their 
pages indented in a step arrangement. This arrangement was 
used in an effort to make specific sections more readily 
located. This use of indented pages was the last major 
variation of format noted. 
In conclusion, the examination of the formats reveal s 
that while the non-illustrated literature illfas in excess of the 
illustrated material, there was a fairly close balance between 
them. One finds a fairly close balance between printed and 
mimeographed forms \-'Thile the dittoed type did not appear very 
popular and lagged far to the rear in frequency. Booklets 
appeared in greater frequency than other types, but pamphlets 
and leaflets closely approximated the frequency of booklets. 
The last major point is that where more than one staple 
II w.e_s used, side stapling was by far the most popular. It must 
~e remembered that cost, time needed to compose the material, 
= r~~~~~ -~- ~ ~~ ~ '~ ~~ 
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and specific purpose must have played major roles in 
determining types of formats used by the responding school 
system. 
Titles used for printed material. A listing was made 
of the titles of the printed mat erial received from the 
various school systems. In this phase of the analysis, the 
materials received were grouped in the following categories: 
(a) materials designed for parents of kindergarten children, 
(b) materials for parents of children in the elementary grades, 
(c) materials designed for parents of secondary school 
children, and (d) printed material designed for dissemination 
of general school information. Each categvry 1nras listed in a 
separate t able, and the titles are shown in the following 
tables: Table XII, List of Titles Used on Handbooks, Booklets, 
Pamphlets, and Leaflets for Parents of Kindergarten Children, 
page 61; Table XIII, List of Titles Used on Handbooks, 
Booklets, Pamphlets, and Leaflets for Parents of Elementary 
School Chil dren, page 62; Teble XIV, list of Titles Used on 
Handbooks, Booklets, Pamphlets, and Leaflets for Parents of 
Secondary School Children, page 63; and Table XV, List of 
Titles Used on Handbooks, Booklets, Prunphlets and Leaflets for 
General Information Use, page 64. 
These t ables serve to show that, for the most part, the 
titles of the printed material 111/"ere aimed at being attractive. 
rilore than being attractive, the titles used were generally 
designed to indicate the type of material contained within 
j! 
I 
I 
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the pages of the material sent to parents. We can conclude 
from this that most school systems attempted to create 
interest in the material by making attempts to use attention-
getting titles. 
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TABLE XII 
LI ST OF TITLES USED ON HANDBOOKS, 
BOOKLETS, PAMPHLETS, AND LEAFLETS 
FOR PARENTS OF KINDERGARTEN CHILDREN 
Titles Frequency 
1. A Message to Parents of Pre-Kindergarten Children 1 
2. A Word of Welcome from Manchester Public Schools 1 
3. Getting Ready for Kindergarten 1 
4. Going to Kindergarten 1 
5. Going to School 1 
6. Kindergartens 1 
7. Kindergarten Counts 1 
8. Kindergarten in Darien 1 
·9. Looking Ahead 1 
10. Nmv That Your Child is At School 1 
11. Our Plans for the Kindergarten Child 1 
12. Our New Adventure 1 
13. Our Kindergarten l 
14. Off They Go 1 
15. Pamphlets for Parents l 
16. Stamford Public Schools 1 
17. School Days Ahead 1 
18. Your Child l 
19. Your Child and General School Information 1 
20. Your Child Enters Kindergarten l 
21. Welcome to Kindergarten 1 
22. No Titles Given 6 
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TABLE XIII 
LIST OF TITLES USED ON HANDBOOKS, 
BOOKLETS, PAMPHLETS, AND LEAFLETS 
FOR PARENTS OF ELEMENTARY SCHOOL CHILDREN 
Titles Frequency 
1 . .A Handbook for Parents 
2. A Bulletin to Parents With Children That 
Are About to Take up Reading 
3.· Elementary School Information 
4 Getting Ready for School 
5· Going to School 
6. Do You Know Your Elementary Schools? 
7. Is Your Child Ready? 
8. Middlebury Chronicle 
9. Now That Your Child Is in First Grade 
10. Our Plans For The First Grade Child 
11. Our Plans For The Second Grade Child 
12. Our Plans For The Third Grade Child 
1(.· Our Plans For The Fourth GrB,de Child 
14. Our Plans For The Fifth Grad e Child 
15. Our Plans For The Sixth Grade Child 
16. Our Plans For The Seventh Grade Child 
17. Our Plans For The Eighth Grade Child 
18. Public Schools 
19. Ready For School 
20. School Is Fun 
21. So You Are Going To School 
22. No Titles Given 
====-==t~r- = - =-·-- -
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1 
2 
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2 
9 
I I 
I 
63 
I 
I 
TABLE XIV 
LI ST OF TITLES USED ON HANDBOOKS, 
BOOKLETS, PAMPHLETS, AND LEAFLETS 
FOR PARENTS OF SECONDARY SCHOOL CHILDHEN 
-
Titles Frequency 
I 
l. A Guide Book to Good Citizenship l 
2. Courses of Study 1 
3. East Hampton High School 1 
4. Explanation of Courses 1 
5. Garnet and Gray Guide 1 
6. Student Guide 1 
7. Student Handbook 1 
8. No Titles Given 1 
I 
I 
.I 
I I 
I 
I 
I 
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TABLE Y:V 
LIST OF TITLES USED ON HANDBOOKS , 
BOOKLETS, PANPHLETS, AND LEAFLETS 
FOR GENERAL I NFORMATI ON USE 
Titles 
1. A Guide to Your Schools 
2. A Bulletin To Parents Ent ering Children 
In Middlebury Schools 
3. Mi ddlebury Public School s 
4. New London Public Schools 
5. Schools 
6. Teacher's Manual 
7. Your Schools 
8. No Titles Given 
Frequency 
1 
1 
1 
1 
l 
1 
1 
6 
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Contents of printed material received. The examination 
of the contents of the printed materials was done in a detailed 
mann er, and to facilitate the analysis of the contents, three 
major categori es were used. It was decided to list the items 
contained in the printed materials as to whether they were 
items of administrative information, items of curriculum 
information, or informational items having to do with child 
guidance and development. 
I. ADFiiNISTRATIVE INFORMATION 
Procedure for tabulating items of administrative 
information. An examination of the material received revealed 
that all or nearly all of the separate school systems included 
information that was administrative in nature. This examina-
tion indic ated what appeared to be wide variations in these 
items of administrative information. The variations consisted 
of variations in extent of discussion, frequency of appearance 
of administrative items, and the location of the items in the 
printed materials. 
' Table T~I, page 68, shows the listing of administrative 
items. No attempt has been made to classify these items in 
groups of related classes. This table is a listing of items 
of information relating to administration. The frequency was 
determined in relation to the number of school systems report-
ing rather than by the pieces of printed material received. 
\ This method of relative frequency was used because some school 
==-,r-=:==--=-
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systems made use of more than one piece of school informational 
material to convey all of the information they wished to have 
disseminated among parents. For this reason, some of the 
school systems sent more than one piece of printed material, 
but, for this phase of the analysis, all of the pieces of a 
single school system were examined together as one for the 
purpose of tabulating frequencies. 
Message from the superintendent. Sixteen school systems 
had printed material containing a message from the superin-
tendent. The messages varied from words of v,relcome to those 
that contained the educational philosophy of the school 
system's head administrator. 
Educational records. The listing of topics in Table 
XVI, page 68, shows that no item of information of an adminis-
trative nature was so uniformly considered as to be mentioned 
or discussed by all the school systems whose printed material 
was examined. The position of the topic, educational records, 
is requiring of explanation. The reason this topic leads all 
the rest was due to the fact that the one category, educa-
tional records, includes all records that go to make up the 
educational life history of a pupil. 
To give a clear picture as to what this frequency of 
thirty-one actually means, the investigator made a detailed 
break down of this listing. All health records, registration 
records, and home visit records were placed in the one general 
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' topic of educational records. One reason for doing this has 
been given &bove, such records are part of the educational 
life history of a pupil. Another reason for having this 
composite topic was to have a general placing point for all 
records mentioned in the printed material. The break down 
does show some interesting data. One of the most interesting 
points noted was the relative frequency of those records 
pertaining to health as compared with the frequency of mention 
of records having to do with educational measurement by use 
of standardized tests. Vaccination records, with a f requency 
of twenty-six, and h ealth records (general), with a frequency 
of twenty-one, greatly exceeded in frequency achievement 
tests, with a frequency of three, and intelligence tests, 
'IIIJi th a frequency of two. 
To give a clearer relationship as to the frequency of 
mention of educ ational records and the records that were 
considered a part of this grouping, Table XVII was set up. 
(Table XVII, page 71) 
.. 
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'I' ABLE X:vi 
TOPICS OF ADMINISTRATIVE INFOlli~IATION CONTAI NED 
I N PRI NTED MA'l'ERIAL 
68 
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Topic Frequency 
Educ ational records------------------------------------31 
Attendance-------------~------ - ---- --------------------30 
Registration------------~----------------------------- -27 
Visitors--------------------------------- - -------------16 
Message f rom sup Printendent------ - ---------------------16 
School lunch program------------------------------ -----15 
School calendar----------------------------------------12 
Board of education meetings- - - - ----------------------- -12 
Transnortation---------------~-------- ------------------ 9 
Building and grounds regul ations------------------------6 
Telephone calls-----------------------------------------4 
Fi r e drill---------------- - - - ---------------------------4 
School banking procedure---------------- - - - -------------4 
Lost and found department-- ----------- ------------------4 
Appeals for help----------------------------------------2 
Tr ansfers----- - ------------ -----------------------------2 
School budget----------- - - - ------------------ - -------~--1 
Defacement of property---- ------------------------------1 
-:=.... :=---=- -
Health records. An examination of Table XVII, page 71, 
gives a clear picture of how important various types of health 
records loom as compared with other records, if frequency is 
the sole test used. There are many factors, however, not con-
sidered here that played important roles affecting the rate of 
mention or frequency. The table does suffice to show that 
health records and their use should have a position in an 
informational pamphlet. 
Analysis of the pamphlets also showed that under 
i~munization records were to be found items such as tetanus 
i mmunization records mentioned five times. Whooping cough 
immunization records were mentioned five times, and diphtheria 
immunization records were mentioned eleven times. Various 
other types of immunity records were mentioned seven times. 
These different immunity records were mentioned singly or in 
combination with others, and, as is seen in Table XVII, page 
71, combined to make a frequency of sixteen of the responding 
school systems noting this type of record in their printed 
informational material. 
Further discussion of Table XVII, page 71, should point 
out that not only did report cards have a relatively high 
frequency, but in many cases a fairly complete discussion of 
various aspects of the report card was given. 
Summarizing the data of Table XVII, page 71, leads this 
investigator to note that in the material examined health 
records received by far the greatest mention along 1Nith report 
---==-- -=- ::==...=' --- - -
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cards as compared with the rest of the records mentioned . 
I 
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TABLE :X.'VII 
REL ATIVE FREQUENCY OF THE VARIOUS TYPES OF 
RECORDS CONSI DERED AS EDUCATIONAL RECORDS 
Type of Records Frequency 
Vaccination records-----------------------------------26 
Health record-----------------------------------------21 
I~nunization records----------------------------------16 
Report cards------------------------------------------12 
Physicians' certificates (aft er contagious disease)---12 
Registrati on record-----------------------------------11 
Standardized test records------------------------------5 
Guidanc e records---------------------------------------4 
Home visit records-------------------------------------3 
=-=-=-- - -- --~- ::;;;:_-=--=---- ---== 
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Attendance information and items of information 
related to attendance. Referring back to Table XVI, page 6$, 
and continuing with its analysis, attendance, and related 
attendance it ems, ranked second with a frequency of thirty. 
A wide variety of it ems found a place in this general topic 
also. These items included in attendance were sufficient 
in scope to warrant tabulating to aid in making the items 
clearly understood. This tabulation ha s been contained in 
Table XVIII. 
I 
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TABLE XVIII 
CL ASSI FIC ATION OF ITEMS CONSIDERED UNDER 
TH E GENERAL TOPIC OF ATTENDANCE 
Item Classificati on Frequency 
No school signals-------------------------------------2h 
Absences----------------------------------------------19 
Time of sessions--------------------------------------19 
Regul arity---- ----------------------------------------15 
Special dismissals------------------------------------11 
Time of arr ival at the school- - --- --------------------10 
Tardy--------------------------------------------------8 
Punctuality----------------------- ----- - ---------------7 
Dismissal, prompt departure for home-------------------6 
Hours of school responsibility-------------------------2 
Truancy-------------------------------------~----------1 
Class absence------------------------------------------1 
Special room for early arrivals at school--------------1 
==-==~ ~-=--=-
73 
No school signals led in frequency the administrative 
items pertaining to attendance. A more detailed examination 
of this item shows the following procedures were used. 
Announcement through the local radio stations was the most 
popular procedure; prearranged signals from fire whistles 
came next in popularity; several systems indicated the 
parents' judgment should play a major role; and one system 
i ndicated they called the parents by telephone when afternoon 
sessions were called off. 
Absences were also of frequent mention, and, in the 
analysis of material sent, seventeen of the nineteen systems 
discussing absences required written excuses from parents. 
I tems finding freauent mention were time of sessions and 
regularity of attendance. All thos e systems noting regularity 
required in attendance discuss~d the value of regular at-
tendance in varying lengths. 
Special dismissal received a fair amount of frequency 
of mention, and was one of the items where a definite attitude 
was taken in that, where there vvas discussion of this point, 
it was clearly indicated in all cases that special dismissals 
were to be avoided. In all cases of special dismissals some 
type of special permission was required, ranging from a 
written request fro m the parents to a situation where one of 
the parents had to call in person for the child. 
It is to be noted that arrival times and departure 
times were discussed in a number of the pieces of literature. 
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The importance of these times being determined by the presence 
or absence of supervision by the teachers. Early arrivals 
and undue loitering by the pupils before and after the school 
sessions were pointed out as conditions to be avoided wher-
ever possible. 
One can conclude from the analysis of this table that 
the pamphlets show that an adequate presentation of at-
tendance information is a necessary part of school informa-
tional material. 
Registration of entering pupils. Table XVI, page 6$, 
shows that twenty-seven of the school systems included 
information that explained some of the phases of registration 
of pupils ent ering the schools. Varying procedures were 
used for announcing the date of the registration program. 
These varied so widely it must be presupposed that various 
successful patterns were traditionally carried out in the 
school systems. 
The school systems reporting gave various requirements 
necessary for entrance to the schools for new pupils. All of 
the reporting school systems, except one, had some definite 
age requirement. Other requirements contained in the printed 
materials were vaccination certificates, birth certificates, 
physical examinations, health records, and summer round-up 
examinations. 
Visitors. In connection with this item of 
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administrative information, it was fourth in frequency of use 
in the printed material of the various school systems. The 
most outstanding point noted in the detailed examination of 
this item was that all the school systems indicated in more or 
less definite manner that visitors were to arrange for their 
visits through the principal's office. 
Other items of frequent inclusion. Among these items 
was noted the school lunch program. In this regard, material 
ranged from a detailed explanation of the entire lunch pro-
gram including its rules and regulations, down to mere mention 
of the cost of a lunch to each child. 
The school calendar was another item of frequent men-
tion as is noted in Table XVI, page 68. Most of these 
included the opening and closing dates as well as holidays 
and vacations. The other items of frequent mention were the 
board of education meetings and transportation. The most 
noteworthy fact, in regard t o these items, was that only two 
systems gave specific invitations to attend board of education 
meetings. Information about.transportation varied from telling 
who was eligible to ride on a school bus to a complete set of 
printed rules and regulations. 
Among the i terns of less frequent mention v-ras that 
concerning telephone calls. In all cases, as far as this item 
was concerned, it was requested that telephone calls not be 
made during class hours for those engaged in classwork. 
=---=---= ·=~~· 
Suw~ary and conclusions on administrative information. 
Table XVI, page 68, serves to give a brief picture of what 
the forty-six answering school systems favored in frequency 
for inclusion in school inf ormational literature. Taking the 
upper four-fifths of the list as a measuring stick for the 
inclusion of an extensive yet important group of administrative 
topics, shoul d be a s atisfactory base for this section of a 
contemplated pamphlet. 
We can conclude that the majority of the parental 
demands for qdministrative information would have been met and 
the administration would have met what it considered the needs 
of parents for administrative information if educational 
records, attendance, registration, visitors, lunch program, 
school calendar, board of education meetings, and transporta-
tion were adequately covered in a pamphlet. 
II. MATERIAL OTHER TH AN ADMI NISTRATIVE 
The major categories of information other than adminis-
trative. A general overview of the information, other than 
administrative, showed that it could be broken down into the 
follovdng five major categories; child guidance, parent 
guidance, aims and objectives, outline and discussion of 
educational program, and child development. 
School program. The examination and analysis of the 
printed materials showed that twenty-one of the school systems 
discussed at varying lengths the school program of studies. 
. r~--" ----------- -~ 
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This discussion ranged from a detailed a~count of the program 
of studies, with the goals of each grade being enumerated, 
down to a school system that simply listed by name the school 
subjects with a minimum of explanatory material. 
Aims and objectives. The study of this category showed 
that while varying styles of constructions were used in the 
pamphlets, there was a definite similarity in the conta ined 
aims and objectives. The generally accepted educational aims 
and objectives formed the foundation for thoAe in the printed 
materials received. Some school systems included them with 
fairly detailed discussion while others simply listed them. 
Eighteen of the responding school systems had d.eveloped 
printed material that discussed their aims and objectives at 
varying lengths. 
Child development. The investigator noted the in-
frequency of information specifically related to child develop-
ment. Forty-six school systems, as has been noted previously, 
sent printed informational material upon request, and of 
these only three school systems had included in their printed 
literature for parents' information specific material on child 
development. It should be noted, however, that one of the 
lengthier pieces of material examined, a handbook, devoted 
approximately thirty-three per cent of its contents to this 
subject. 
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Child and parent guidance. Examination and study of 
the printed materials revealed significant data 1"lhen these 
items were analyzed and tabulated. In general, they were 
treated in gr~ater detail than the other topics. In addition, 
they had a much greater frequency of mention than the other 
topics, as is shmm in Table XIX. Thirty-six of the school 
systems had listed items of informat ion on parent guidance 
in their printed materials. Items of information on child 
guidance had been listed by thirty-five of the responding 
school systems. It is to be seen that these topics led in 
frequency and they were almost identical in frequency when 
compared one with the other. 
Topic 
Parent guidance 
Child guidance 
School program 
TABLE XIX 
IVIAJOR CATEGORI ES OF INFORivLI\TION 
OTHER THAN ADMINISTRATIVE 
Aims and objectives 
Child development 
Frequency 
36 
35 
21 
18 
3 
79 
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Parent guidance. A more detailed examination of the 
parental and child guidance items listed in Table XI X, page 
79, shows the close degree of relationship in those things 
considered under parent guidance and those considered under 
chi l d guidance. The topics considered under parent guidance 
could be broken down into the following eight subtopics: 
(a) personal qualiti es to be developed in the child by 
parents, (b) health, (c) personal hygiene habits parents 
should develop in children, (d) attitudes for parents in 
presence of children, (e) clothing, (f) enrichment of child 's 
experience background, (g) safety habits parents should teach 
to the child, and (h) first day of school advice for parents. 
A wide variety of detail has been gathered under these 
topics. The material under the t opic "parent guidance" 
covers parent responsibilities for teaching the children 
certain things, or doing certain things for the children. 
It is because of this that a marked degree of interrelationship 
is noted between items under parent guidance and those under 
child guidance. 
Personal qualities to be developed in the child £y the 
parents. In analyzing the materials for these personal 
qualities, one finds a variety of qualities were listed. It 
was noted that the quality mentioned most frequently was that 
of being able to get along with others. The quality next 
most frequently mentioned was that of self-reliance, and 
after this came the quality of neatness or orderliness. 
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Another quality itemized was that of being able to take 
directions. This quality was construed in the sense that 
the parent should train the child to an acceptance of orders 
in doing somethi ng promptly as well as being able to carry 
out a t ask f rom directions given by someone in charge of the 
child. Punctuality was another quality that had a compara-
tive frequent mention. 
A number of other qualities wer e noted in the 
literature sent out by the various school systems. These 
were such qualities as unselfishness, amenable to discipline, 
fair in actions, good sportsmanship, used to adults, and 
\veil-conducted. Th e relationship of these to each other in 
frequency of mention is shown in Table XX . 
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TABLE XX 
PERSONAL QUALITIES TO BE DEVELOPED I N CHILD 
Quality Frequency 
1. Ability to get along with others-----------------14 
2 . Self-reliance-------------------------------------9 
3. Neat and orderly----------------------------------7 
4. Wi llingness to follow directions-- ----------------6 
5. Punctuality--------------------------------------~6 
6. Good sportsmanship--------------------------------3 
7. Ab ility to choose and follow a good leader--------3 
8. Proper conduct------------------------------------2 
9. Fair in judgment--------------------~-------------1 
10. Amenable to discipline----------------------------1 
I 
Health habits to be developed in child £y parent. 
The analysis of the printed material indicated that twelve 
of the r esponding school systems included care of the teeth, 
and regul ar hours of sleep was mentioned twelve times. A 
general mention of proper care of health was included by 
nine school systems. Proper nutrition was noted as being 
of comparative frequent mention. Proper nutrition was 
included in the literatur e of nine school syst-ems. One 
responding school system made particular point of the fact 
tha·t the teacher should be made avv-are of physical handicaps 
to success in school. 
TABLE XXI 
HEALTH HABITS TO BE DEVELOPED IN CHILD 
Habit 
Care of teeth 
Regula r hours of sleep 
General care of health 
Proper nutrition 
Frequency 
12 
12 
9 
9 
-----,--
1 
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Hygienic habits to be developed in child £y parents. 
Seven school systems included the fact that parents should 
develop habits of cleanliness in the children. Training the 
child in the proper use of the toil et was included as part 
of printed material on parent guidance by four of the 
responding school systems. One pamphl et indic ated the need 
of parents t eaching the child to eat properly. 
TABLE XXI I 
HYGIENIC HABITS TO BE DEVELOPED I N CHILD 
Habit 
Cl eanliness 
Proper use of toilet 
Proper eating habits 
--- ---=--! = =-=- -·-
Frequency 
7 
4 
1 
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Clothing. An item of very evident importance was the 
labeling of children's clothing. This had a frequency 
greater than any other single item that was gathered under the 
general heading of parent guidance. Eighteen of the school 
systems that sent this investigator material included this 
item in their informational material. The use of properly 
fitted clothing was the only other information noted, and this 
was included in the literature of eleven of the responding 
school systems. 
Safety habits to be developed in children £y parents. 
The habits mentioned in the informational literature were as 
follows: (a) using the safest and shortest route between 
home and school (mentioned by six school systems), (b) 
training the children to refuse rides from strangers (men-
tioned by two school systems), (c) training children to 
refuse gifts of candy from strangers (mentioned by one school 
system), and (d) training the chi ldren to avoid dangerous 
playthings (mentioned by one school system). 
Enrichment of the child's background. The printed 
material examined indicated that trips and the reading of 
good books to children were two a cceptable methods of en-
riching the child's background. Other methods mentioned 
included in the information material sent out to parents 
were: teaching the children poetry, use of pictures,oppor-
tunities to use tools, and opportunities in the use of numbers. 
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Table XXIII indicates the frequencies of the above mentioned 
items. 
TABLE XXIII 
ENRICHMENT OF CHILD'S EXP ERI ENCE BACKGROUND 
Hethod Frequency 
Trips to various places of int erest-----------------7 
Reading good books to child-------------------------6 
Allow child to use tools----------------------------3 
Teach child poems-----------------------------------2 
Use of pictures-------------------------------------1 
Opportunities to use numbers----------- - ------------1 
I 
I 
Attitudes for parents to foster in presence of child. 
The examination of the pamphlets shows a fairly wide .variety 
of items that can be included under this heading. The con-
sidered importance of the parental attitude towards the school 
and school personnel was easily discernible. Eleven school 
systems said, in their informational literature for parents, 
that only favorable mention of the schools should be made in 
front of the child. Similar to this, but much stronger in 
its emphasis of the attitude that parents should have in 
front of the child, was the fact that an equal number of 
school systems, eleven, also stated that the parent should 
picture the school as a happy place to the child. Five school 
systems indicated the need for the parent to help the child 
realize that the principal and the teachers are his friends, 
and a like number of five requested parents not to threaten 
the child with school. 
Another item of frequent inclusion, nine school systems 
included this item, was the necessity for parents to show 
interest in what the child does. Six school systems reminded 
parents thdt each child is an individual and should be treated 
as such. The child's need for parental affection was included 
in the informational material of two of the school systems. 
Finally, in relation to frequency of mention, only one school 
system mentioned parents refraining, in particular in front 
of their children, from the adverse criticism of anyone based 
on race, creed, or social standing. One school system 
~---==- --
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requested parents not to reward or punish the child for work 
done in school. These items are listed in Table XXIV for 
ease of examination. 
Not related to the aforementioned items, but noted as 
parental guidance were the ten school systems that included 
specif ic fir st day of school advice for the parents of 
entering children. 
r~- ~~-=--=--= =-- =-=-~ =~ --
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Attitude 
TABLE X..XIV 
ATTITUDES FOR PARENTS TO FOSTER 
I N THE PRESENCE OF CHILDREN 
Frequency 
Develop happy picture of school--------------------11 
Favorable mention of school-------------------- - ---11 
Int erest in wh a.t child does-------------------------9 
Regard chi l d as individual--------------------------6 
Don't threaten child with school--------------------5 
Think of school faculty as friends--------------- ---5 
Show parental affection to child- -------------------2 
Refrain from adverse criticism of others------------1 
No reward or punishment for school work-------------1 
Things the child should know. A wide variety of items 
were covered under this topic and were considered a s child 
guidance. Much of the material contained in this topic v.ras 
designed to indicate what the pre-school child and the child 
in the primary grades should know. 
The most frequently mentioned item was the desirability 
of the child being able to dress himself. Printed material 
from thirty-four of the responding school systems had this 
aspect included in the contents. Next, in the frequency of 
mention , was the f act that the child should knov.r his name and 
address, twenty-three of the school systems had this in their 
informational material. Very close to this item in frequency, 
twenty-two and twenty, respectively, were the abilities to 
care for child's own toilet needs and the carrying of and 
proper use of a clean handkerchief. 
Other things of fairly frequent inclusion in the 
informational literature were: knowing and obeying safety 
rules, regular bowel movement habits , proper care of hands 
before meals and after use of toi+et. 
The responding school systems also included the follow-
ing with some degree of frequency (see Table XXV , page 92): 
ability to speak clearly and understandably, sharing with 
others, proper care of o~m clothes, respecting rights of 
others, being neat and orderly, obeying instructions promptly, 
and refraining from crying over small injuries. Comparison 
of some of these items indicates the relationship of the 
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sub j ect matter of parent guidance and chilo_ guidance. Such 
t hings as respecting the rights of others, being nea t and 
orderly, and obeying instructions promptly, are some of the 
items covered in both topics. It wa s only a matter of 
distinction in t h e handling of the i terns a s to whether t h e 
pamphlets were guiding the parents a s to whe,t they should 
teach their children or informing the parents what the child 
should know. 
A group of ot her topics of less fre quent mention were 
such things a s practice in politeness, developing the ability 
to accept responsibility, development of proper bathing habits, 
self-control, and development of the habit of punctuality. 
Table XXV indicates the items included under the main topic of 
child guidance and their frequency of mention in the printed 
material of t he responding school systems. 
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TABLE x_zy 
THINGS THE CHILD SHOULD KNOW 
Items Frequency 
1. How to dress selfT------~--------------------------34 
2. Know name and address------------------------------23 
3. Care for ow~ toilet needs--------------------------22 
4. Carrying and using handkerchief--------------------20 
5. Know and obey simple safety rules------------------14 
6. Regular bowel movement habits----------------------11 
7. Cleanliness of hands-------------------------------11 
8 . Speak clearly and understandably-------------------11 
9. Know how to share with others----------------------11 
10. Proper care of clothing-----------------------------8 
11. Respect rights of others----------------------------8 
12. Be neat and orderly---------------------------------8 
13. Obey instructions promptly--------------------------8 
14. Ability to accept minor injuries manfully-----------8 
15. Be able to stay away from family--------------------7 
16. Be polite-------------------------------------------5 
17. Have proper bathing habits--------------------------5 
18. Be able to accept responsibility--------------------3 
19. Have self-control-----------------------------------2 
20. Be punctual-----------------------------------------2 
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Summary. The major facts to be noted in this chapter 
are a s follows: 
(1) Greater use of printed materials for con~eying 
school information to parents is found in Connecticut as 
compared with Rhode Island. This is based on the number of 
school systems replying to the letters of request. 
(2) The replies indicate that active work is going on 
in both states, Rhode Island and Connecticut, in developing 
printed school informational material for parents. 
(3) Active interest in this study was indicated by 
some of the replies to the letters of request. 
(4) School informational material was compiled by a 
wide variety of personnel both as to number participating and 
as to specialized training. 
(5) The group of highest frequency noted as compilers 
of printed informational material ·were committees dra\'ffi from 
all sections of the school staff. 
(6) Superintendents of the responding school systems 
were the most frequent individual compilers of printed 
materials. 
(7) The use of non-illustrated materials and il-
lustrated materials closely balanced one another in frequency; 
printing and mimeographing were the methods of choice based 
on the fre quency; side stapling was the most frequently used 
type of binding; booklets were the most frequent size used 
as informational material; and titles, in general, were 
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designed to be attractive and descriptive of the contained 
material. 
(8) This phase of the study indicates that the needs 
of the majority of the parents for administrative information 
would be met by printed material that adequately covered 
the following subjects: (a) educational records , 
(b) attendance, (c) registration, (d) ·school visitors, (e) the 
lunch program , (f) the school calendar, (g) the board of 
educ ation, and (h) school transport ation. 
(9) Printed material conveying school information to 
parents would satisfy parental needs for information, other 
than administrative, if the following subjects 1-rere adequately 
discussed: (a) parent guidance, (b) child guidance, (c) the 
educational aims and objectives of the school system, (d) the 
activities of the school program , and (e) child development. 
~= l =---==---=- =-
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CH!\PTER V 
GENERAL REVIEW AND THE PAMPHLET 
Major conclusions from the study. The following list 
of conclusions is developed from the study of the literature 
. ' 
the questionnaire-check list, and the printed informational 
material received from the responding school systems of Rhode 
Island and Connecticut. 
(1) The study indicates that most of the parents of 
children attending the Smithfield Public Schools would find 
a school information pamphlet helpful and desirable. 
(2) Such pamphlet, to meet the desires of the parents, 
should contain information that will bring about good parent-
school cooperation in helping the Children to succeed. in 
school. 
(3) School information literature will be an important 
means of developing a citizenry properly informed about the 
schools of the community. 
(4) School informational literature should help to 
present school objectives in such understandable manner as to 
bring acceptance when they are desirable. 
( 5) School informational literature should be based 
on ideas and opinions from the community and ideas and 
opinions from the schools. 
{6) The literature reviewed and the questionnai re-
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check list indicated that parents are primarily interested in 
the activities of the school program, how these activities are 
carried out, what is being done for the physical v.relfare of 
the children, and what success is being achieved along these 
lines. 
(7) The elements used in selecting a medium of informa-
tion are: (a) needs of the commun~ty, (b) physical facilities 
of the community, (c) number of people to be contacted, (d) 
character of the cornmunity, and (e) amount of interest, cost, 
and length of time available. 
(8 ) The pamphlet should be an aid to the broad program 
of developing the finest public school system of education 
based on democratic ideals and principles the community can 
support. 
(9) The survey of school systems indicates that print-
ed material is a useful tool in the implementation of school-
community relations. 
Recommendations. This investigator recommends as a 
result of this study that a side-stapled, printed handbook 
with an attractive title should be used. 
The handbook should meet the needs of the parents for 
school information by adequately covering the follov.ring sub-
jects: (a} educational records, (b) attendance, (c) registra-
tion, (d) school visitors, (e) the lunch program, (f) the 
school calendar, (g) the board of educ ation, (h) school bus 
transportation, (i) parent and child guidance, (j) child 
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development, (k) aims and objectives of the school system, 
and (1) the activities of the school program. 
Does this school handbook achieve its purpose? This 
school handbook that follows has been designed to give 
adequate coverage to all the school administrative informa-
tion and other school information that the study indicated 
should be contained in such printed material. 
It was developed by a study of the literature of 
school-community relations, current types of printed school 
informational material, and the expressed desires of the 
parents of the school children in the investigator's community. 
This handbook has been drawn up to facilitate an 
intelligent, active participation and support of the educa-
tional program by the citizens of the corr@unity. The product 
of this study is based on the thesis that an informed public 
is the key to the betterment of the public schools. The 
public schools are limited in their advances only by the 
limita·tions of public understanding and confidence in the 
educational servic es of the public schools, and a wide 
dissemination of accurate and detailed information through-
out the community "'rill be made possible by the designed 
printed school informational material . This school handbook 
appears to be the properly selected tool for meeting the 
physical, economic, and social conditions of the investiga-
tor's community. It is also in keeping with facilities for 
I 
I 
I preparation , dissemination, and achieving the desired results. 1 
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This handbook, it would appear, does achieve its 
purpose--the betterment of the community's educational 
services by gaining increased active support through the 
mediQm of citizenry properly informed about their schools. 
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GOOD MORNING, WON 'T YOU COI\TE IN? 
I 
I 
A Message From Your School Committee 
We know that parents must know about their schools so 
that~ they will be able to appreciate the true conception of a 
modern education. They must have this knowledge to help them 
to cooperate 1r.1"ith the school staff, which we know from all 
of their actions they · wish to do, in achieving the basic aim 
of the schools of Smithfield. 
We, and all who are connected with the schools, have 
this aim always in mind. The aim of our schools is to train 
and develop our children mentally, morally, and physically 
in such manner as to clear the paths that will lead them to 
a healthy, happy, and useful life. 
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Message from the Superintendent 
The importance of education is well known to all of 
you. An adequate education in a sense is the established 
foundation on which the life of our democracy rests. A 
proper education will be the key to the advancement of the 
community and the individual. The troubled nature of the 
present world demands that the finest type of education we 
can afford must be presented to our young people. 
The years which our children spend in the schools can 
be the happiest and most fruitful of their whole lives. To 
make such a statement a reality, it is necessary for the 
children, teachers, parents, and administration all to work 
together in an atmosphere of friendly cooperat ion. 
Working together as a team v.ril l bring us closer and 
closer to the proper attainment of the "seven cardinal 
principles" of education. 
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School Calendar 
1950-51 
Registration of pupils entering schools 
for the first time 
Septemb er 6 Schools open 
October 12 Columbus Day, schools closed 
October 25-26 Rhode Island Teachers' Institute, schools 
closed 
November 
December 
December 
January 2 
February 
March 3 
Aprilll 
April 25 
lVIay 5 
IVIay 30 
June 13 
28 
3 
21 
22 
Thanksgiving recess 
Schools reopen 
Christmas vacation, schools close at 2 P.M. 
Schools reopen 
Winter vac ation, schools closed 
Schools reopen 
Good Friday, schools closed 
Spring vacation, schools closed 
Schools reopen 
Memorial Day, schools closed 
Schools close 
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School Committee Meetings 
The meetings of the Smithfield School Committee are 
open meetings and visitors are welcome. The meetings are 
held in the School Department Building in Georgiaville at 
7:30 F. M. on the second Tuesday of each month. All citizens, 
parents in particular, are especially welcome and encouraged 
to attend these meetings. 
Registration Day 
Registration of children entering the public schools 
of Smithfield for the first time usually takes place on the 
day before the opening day of formal school sessions in 
September. The date of registra 'tion is announced through the 
medium of public newspapers that have wide circulation in 
Smithfield. 
Entrance requirements: 
(1) Any child who is six years of age on or before 
February lst of the school year he is entering, and. who is 
entering for the first time, may be admitted to the first 
grade. 
(2) A birth certificate is to be presented by all 
newly entering pupils on the day of registration to the 
registering teacher. Certification of the age of the child 
is required on entra nce into the school. 
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(3) All pupils entering the Smithfield schools for 
the first time are required to present a vaccination certifi-
cate or a doctor's certificate as prescribed by law-. This 
certificate is kept on fil e at the school. The following is 
a quotat ion from the Rhode Island law: 
"No person shall be permitted to attend any public or 
private school in this state as a pupil, unless such person 
shall furnish to the administrative head of such school a 
certificate of a licensed physician that such person has been 
successfully vacc inated as a protection from small pox, or a 
certificate of a licensed physician granted for cause stated 
therein, that such person is not a fit subject for vaccination 
and every administrative head of any public or private school 
shall keep on file all said certificates." (P. 1., 1925, 
Chapter 644, amending P. L. , 1915, Chapt er 1201) • 
(4) Children transferring from other school systems 
into the Smithfield schools are reouired to present some 
record of their previous school work at the time of admission 
in addition to a birth certificate and a vaccination 
certificate. Pupils transferring from other school systems 
must present an off icial transfer record from the school 
previously attended. This record is presented at the time of 
entrance or within a reasonably short time after entrance 
into the schools. 
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Communicable Diseases 
The thought that we wish all of the parents to carry in 
mind as they read these health regulations is that they are 
designed only to help protect each and every child. It is our 
desire to aid the sick child to a happy and speedy recovery, 
and no less important is the desire we all share in t~Jant ing 
to keep our well children from becoming sick. With this 
thought in mind, our parents will remember that ful l coopera-
tion will help to protect everyone from the ravages of 
disease. 
Rules regulating the attendance of children in case of 
corrunon contagious dis eases: 
1. 'reachers should not accept any nevl pupil until a 
health record has been presented to the school nurse. (Subject 
to the prevailing rules.) 
2. Colds--A child having a severe cold may be excluded 
from school during the acute stage. 
3. Chicken pox--Children are to be kept at home 7 days 
from appearance of rash. Those having had chicken pox may 
attend school. Those children in the fami ly who have never 
contracted the disease may attend school the first 7 days after 
exposure and stay at home the second 7 days . If at the end 
of the second 7 days they do not come down with the disease, 
they may return to school. While attending school the first 
7 days after exposure such children will be examined daily by 
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the nu~se or teacher for symptoms. Permits to return to school 
may be given by the nurse. 
h. German measles--Patient must stay at home for 10 
days. Those iiiJ"ho have had the disease may attend school. 
Those not having had the disease Should stay at home the 
second 10 days, but they may go to school the first 10 days . 
Permits to return to school may be given by the nurse, provided 
the disease was at first diagnosed by an attending physician 
or by the health officer. 
5. Whooping cough--The patient must be excluded until 
after the "whoopn has disappeared for one \llreek provided four 
\ll!eeks have elapsed since the beginning of the "whoop." 
Children may return on permit by the school nurse. Children 
who have had the disease may attend school. Those in the family 
not having had the disease may be excluded for two weeks from 
the last exposure. At the end of two weeks, provided no 
symptoms have appeared, they may return to school. 
In epidemics, children having a cold and/or a cough 
should remain at home for two weeks until its nature is 
determined. 
( An immunized child will not serve as a carrier.) 
6. Diptheria--The patient must be isolated at home or 
in a hospital until two negative nose and throat cultures are 
obtained twenty-four hours apart. A permit to return to 
school has to be given by the school health officer. Children 
in the same f amily must be immunized and quarantined at home, 
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unless a previous Schick test has indicated immunity, until 
after recovery of the patient and the obtaining of two nega-
tive cultures as noted heretofore. These two negative re-
ports are required of all members of the family before 
children can return to school. Permits must .be given by the 
health officer. Throat and nose cultures of suspected con-
tacts will be taken as the health officer may direct. 
7. Scarlet fever--The patient must be isolated at home 
or in a hospital for three or four weeks as determined by the 
health officer or a physician, and until two negative nose 
and throat cultures are reported twenty-four hours apart. 
Chilo.ren in the same family must be kept at home until one 
week after the patient has been released from isolation and 
the two negative cultures have been reported. If the patient 
is in a hospital other children may go to school after one 
week of quarantine and two negative cultures from them have 
been reported. Permits to return to school must be given by 
the health officer. 
~. Infantile paralysis--The patient must be isolated 
at home or in a hospital for three weeks, and until after 
recovery from the active symptoms of the disease. 
Other children of the family must be quarantined and 
kept under observation for tbree weeks from last exposure. 
They may return to school by permit of the health officer. 
This applies to all known and probable contacts. 
If, during an epidemic, any child is known to be 
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indisposed ~ith a cold, headache, stomach and intestinal 
trouble, fever, stiff' neck, or pains in the back he must be 
quarantined at home for one week, and can return to school 
only by a permit from the health officer. 
9. Mumps-- 'rhe patient must stay at home for two weeks 
and until the swelling and tenderness of the parotid. glands 
have disappeared. 
Children in the same family who have had mumps may 
attend school. Those who have not had the disease may attend 
school for the first two weeks after exposure and stay at home 
the third week. They may return to school by permit from the 
school nurse. 
Children attending school for the two weeks after 
exposure will be sent home if symptoms are detected by the 
nurse or teacher. Children, upon recovery, may return to 
school by permit from the school nurse. 
10. Measles--Patients must stay at home for two weeks 
and return to school by permit of the health officer. 
Children in the same familr who have had measles may attend 
school. Other children in the f amily who have not had the 
disease must stay at home for two weeks from the beginning 
of the l a st case. If they have not contracted the disease, 
they may return to school by permit from the school nurse. 
11. Impetigo--Children may attend school providing 
they are having medical treatment and sores are properly 
covered. 
- --~ -~-----"=--'~-. =.._~ -------~ 
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12. Scabies--A child must be excluded from school until 
he and all members of the family afflicted are cured. 
Bus Regulations 
(1) Children attending schools in Smithfield and who 
live more than one mile from the schools are transported to 
school by school bus. Except ions to this rule are made by 
the superintendent of schools acting as the administrative 
agent of the school committee. Bus routes are determined by 
the superintendent of schools acting as the school committee's 
agent. The bus schedule, which varies each year, can be 
obta ined by contacting the Superintendent. 
(2) The driver of the bus is in full charge of the 
bus and the pupils riding in the bus while they are being 
transported to and from the school. He is required to en-
force the regulations adopted by the school authorities for 
the proper conduct of the pupils while they are being 
transported. 
(3) The rules adopted for the conduct of the pupils 
while riding on the school bus are designed only to promote 
safe and pleasant riding for all the pupils to and from the 
school. 
(4) Pupils must be on time at the bus stops and do all 
that is required to keep the bus on schedule. 
(5) Pupils will be seated immediately on entering the 
bus, and they will remain seated while the bus is in motion. 
-===-==----===--=- --=-
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(6) Conduct on the bus should be similar to classroom 
conduct with ordinary conversation among the pupils being 
allowed. 
( 7) Rowdyism, 1 eaning out of the 11'/indows, throwing 
objects inside the bus or out of the windows, extending arms 
or heads out of the windows, and loud talking and shouting 
are not permitted on the school bus. 
($) No one is permitted to smoke on the school bus. 
(9) Gentlemanly or ladylike conduct, both in actions 
and words, is expected from all pupils while riding the 
school bus. 
(10) No one will leave the bus without the permission 
of the bus driver or the school authorities except at his 
home or at school. 
( 11) Pupils should stand off the highvray while waiting 
for the school bus. 
(12) Children will cross the .road in front of the bus 
when dismounting from the bus on returning home. 
(13) Violation of school bus regulations will be 
r eported to the principal of the school by the bus driver, and 
the principal will take such action as may be necessary to 
correct the situation arising from such violations. 
(14) Persistent violation of school bus regulations 
may be reported by the principal of the school to the super-
intendent of schools who will apply the necessary measures to 
see that rules for good conduct and safe riding are carried out. 
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(15) Parents will greatly help the school in achieving 
the aims of pleasant and safe riding to and from school if 
they will constantly remind the children to conduct themselves 
in a ladylike or gentlemanly manner at all times. This will 
particularly apply while making use of school bus service . 
School Schedule 
The morning class sessions begin at 9:00 A. M. and the 
afternoon sessions begin at 12:45 P. M. Pupils are marked 
tardy when they enter the classroom after these times. 
The morning session comes to a close at 11:45 A. M. 
and the afternoon session closes at 3:15 P. M. Pupils, when 
they are dismissed, are expected to proceed immediately from 
the school building and go straight home. Loitering in the 
school building or in the playground is not permitted. 
Children who ride the bus will not be permitted to go anywhere 
else but home, or ride in anything but the school bus with-
out a written request from the parents to do otherwise. 
Pupils who do not ride on the school bus are requested 
to leave home at such times as ~orill enable them to arrive at 
school about ten minutes before the sessions begin. This 
will give them ample time to enter \-vith all the rest of the 
pupils as the pupils all enter school about five minutes 
before the sessions begin, both in the morning and afternoon. 
The pupils should not arrive excessively early at school as 
a safety measure. In inclement weather the lack of indoor 
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recreation areas me~es it desirable that all except pupils who 
ride the school bus arrive at the school just a few minutes 
before the classroom sessions begin. 
The children are permitted to enter immediately on 
arrival on days when the weather demands it. They stay in the 
basement until fifteen minutes before cla ssroom sessions 
begin, and. then they proceed to their own classrooms. Ma.ny 
problems are avoided on such days if the children arrive just 
before classroom sessions start. 
All children have a fifteen minute recess in the 
morning and in the afternoon. Children are expectea. to play 
out in the playground when they are at school, but class is 
not in session, during good weather. Permission to stay 
indoors will only be given if conditions necessitate it. 
Parents ~urged to visit or write ~note to the school 
principal when either ~ temporary or permanent physical 
ailment requires special handling of the child. The welfare 
of your children is placed. bef'ore all other factors, and 
any necessary exceptions \~Vill always be macle for all pupils. 
Pupils, after they arrive at school, are not allowed 
to lea ve the school grounds. If you wish your child to 
receive permission to leave the school grounds at noon, if he 
is having his lunch at school, or at any time when he should 
be on the school grounds, please send a note requesting such 
permission. 
Early Cl.ismissals from school are to be avoid.ed, and 
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parents are requested to interrupt the children's school 
schedule only for emergencies. Appointments and other con-
flicting engagements should be made so they will not conflict 
with school hours. Real emergenc ies should be the only 
reasons for requesting early dismissals from school. 
Children will be dismissed early only for good reason, and 
on the presentation of a written request from the parents. 
Permission for early dismissal will be granted only through 
the office of the principal of the school. 
Attendance 
Punctuality and regularity are essential habits that 
should be established early in life. Children should be on 
time at school, and, if a parent knows that a child is to be 
tardy, a note sent in with the child would aid the teacher 
in understanding the tardiness. 
Regular attendance is a prerequisite to the child 
making progress in school to the full extent of his or her 
ability. Daily attendance at school during all the days 
and hours the schools are in session is a legal requirement, 
and a child may be absent from school only for proper cause. 
Any child who is absent is required to present a. writt en 
excuse from the parent explaining his absence. 
The importance of regular and punctual attendance is 
stressed because they are necessary if a child is to receive 
the full advantage of .the school program .. 
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No School Signals 
It is the policy of the Smithfield School Department 
to have the schools open every school day. Parents are 
expected, however, to use their judgment in d.eciding whether 
a child, for reasons of health, should not be sent to school 
on days of inclement weather. 
On very stormy days, or on days when hazardous road 
conditions warrant the postponement of a school session, the 
announcement will be made over the local radio stations, WPRO, 
WEAN, and WJAR at 6:45 A. M. and at regular intervals there-
after. 
Homework 
It is the policy of the Smithfield School Department 
that all pupils in all schools (from the fourth to the eighth 
grades) will have homework assigned when the teacher believes 
it will aid in the successful achievement of the school 
program. For the most part, however, excessive homework 
assignments are avoided. 
There are times when a child has not accomplished his 
a.aily tasks as a result of his not applying himself. Some-
times chilclren will have exceptional difficulty with certain 
phases of school subjects. These situations often necessitate 
some homework being sent home to supplement the work done in 
school. 
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The younger children, children in the first three 
gr ades, should never be expected to work at a given homework 
t ask for a period beyond t~enty minutes. A child in these 
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gr a des will receive more benefit from two short working periods 
than one long working period. Young children are not able to 
concentra te on one task for a long period of time. Two 
fifteen minute periods would enable your child to accomplish 
more than if he were forced to work an extended period of an 
hour or so. Most children in grades four through six have the 
ability to work with successful results for a longer period. 
of time. The time we shcmld exoect a child in these gr ades 
to be able to give to an uninterrupted homework period will 
range from thirty to forty-five ~inutes. Children in the 
seventh and ei ghth gr ades, in most cases, may reasonably be 
expected to give an uninterrupted sixty minute period to a 
necessary homework t a sk. Homework should be looked upon as 
an aid to success in the accomplishment of school subjects 
and not as a punishment for delinquent behavior. 
Personal Records 
A health record card is kept on file for each child in 
attendance. The pertinent d.ata on T-he health record cards are 
kept up to date by personnel of the health department and. the 
school staff. Vaccin a tion certificates ·are kept on file in 
the school for each child in attendance. 
Children ·who suffer physical handicaps of such a nature 
II 
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as to require special handling need to have this made known 
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to the school principal and the teacher. The proper pro-
cedure in such cases is to present a medical c.ertificate as 
to the condition of the child. This certificate will be 
of particular value if the attending physician outlines 
the type of special handling required to avoid injuring the 
child's health while in attendance at regular school sessions. 
Achievement tests and intelligence tests are used 
throughout the school system~ These tests are given at 
stated intervals to each child in attendance at school. The 
purpose of these tests is to aid the teacher in understanding 
and adequately meeting the needs of the pupils. The informa-
tion to be gathered from the test is designed for the 
teacher, and used for the sole purpose of helping the children 
achieve success with the school program to the limit of their 
abilities. Under no circumstanc e will a teacher, either in 
general or in specified cases, d i sclose the results of achieve-
ment or intelligence tests to a parent or parents . The results 
of these tests are on file at the office of the superintendent 
who is the person to be consulted if specific information 
about these tests is desired . 
Report cards are sent out to parents four times during 
the school year. These reports are usually sent out in 
November, February, April, and June. These reports should be 
considered as a message from the teacher to the parents; they 
are personal messages r eporting as accurately as possible the 
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progress your child has made in his school work. The 
interests of the child can be served best when there is 
genuine and friendly understanding and cooperation between 
home and school; · therefore, parents are urged to seek a 
conference with the teacher and the principal when they are 
confronted with a problem arising from thei r children's 
work in school. 
The con~aring of one chi ld's report card with that of 
another child is strongly" discouraged--both as an unvrise and 
as an unjust practice. This comparison of report cards does 
not in any way serve the purpos e of the report cards, and may 
actually defeat the purpose for which they are intended. The 
report card is a report to you about your child. If you 
discuss the report with your child, pl ease use understanding 
and consideration of your child's individual make-up. It must 
be remembered that children are i ndividuals who have differ-
ing abilities and problems . If this fact is not understood 
and remembered by parents, "report card time" can be made a 
"nightmare time" for the children. 
Promotions 
Promotion or retardation of a child is not based on 
one factor alone. Some of the factors studied are: class-
room achievement, age, reasons for l ack of achievement 
(for example, sickness or undue absences), and his capacity 
to fit into the grade to which he is assigned. The School 
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Department feels that all children who have not accomplished 
work in keeping with their potentialities, and who would have 
their best interests served by having another chance to secure 
a firmer foundation for future work in school, should have 
the chance to repeat any work they require to secure this 
firmer foundation. 
The essential test for promotion or retardation of a 
child from one grade to another is whether the child's best 
interests will be served by promotion or by retardation. 
Retardation is never used for any other purpose but to serve 
the best interests of the child in obtaining a firm foundation 
for success in more advanced work. 
School Lunch Program 
An excellent hot lunch can be obtained by all children 
attending schools. A substantial part of the cost of the 
lunch program is borne by funds other than to\vn funds result-
ing in these being very low cost meals. An adequate balanced 
diet is planned for all these meals by the state dietitian. 
Children are able to secure properly balanced meals, well-
prepared, at a reasonable cost. 
Those who bring their lunch to school are able to 
purchase a bottle of milk to drink with their lunch. No other 
type of liquid is sold in school. 
All hot lunches have to be paid for on the day they are 
ordered. '\"hen you are lax in this respect, someone has to 
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assume responsibility for this payment as this money is owed 
to the school department, and this falls on the school 
personnel ordering the lunch. It is advisable to pay in 
advance for the entire week on each Monday morning . This 
eliminates much unnecessary bookkeeping, and eliminates the 
many opportunities for loss of lunch money on the way to 
school. Smaller children should have this money placed in an 
envelope and pinned inside a pocket. (This is a good way to 
send any important message to school.) 
No child who does not go home f or lunch is allowed to 
leave the school for the purpose of buying a lunch off the 
school premises unless a specific written request to do so is 
made by the child's parents. This practice is discouraged for 
_the simple reason that in the past various .3.buses have made 
, it an unwise procedure. 
Visitors 
Vle are glad to have you visit the schools at any time. 
There is, however, one thing that is desirable, and that is 
that you consul t the principal before visiting a classroom. 
This permits the office to know v-rho is in the building, and 
Vv11en this procedure is follm-ved, confusion is avoided. 
Personal conferences with a teacher should be arranged 
in advance, and should be arranged through the principal's 
office. All teach ers have a full daily schedul e of teaching, 
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and conferences, in most cases, have to be arranged for some 
period aft er the afternoon school sessions are completed. 
No teacher should be asked or expected to leave her clas sroom 
during her teaching day. Wi th this in mind, we request you 
to restrict personal visits or telephone calls to a teacher 
to the ti me either before school or after school when class 
is not in session. Any c alls made during school hours should 
be emergent in nature. 
120 
II 
THINGS THAT YOUR CHILD SHOULD KNOW 
Dressing himself is a great help to the child and his 
teacher. Each child should be able to man~ge his own clothing 
even before he has been entered in school. Much of the school 
day can thus be saved from a diversion of time that can be 
used on other t a sks tha. t have to be learned in school. 
Children save valuable playtime for themselves when the 
teacher does not have to do more than supervise this task. He 
should be able to tie his shoe strings, put on his rubbers, 
mittens, and outer clothing with ease. Further, it ~s an 
independent task that a child should be able to assume. 
On entrance to school, each child should be able to 
state clearly his name, address, and if there is a telephone, 
the full and correct telephone exchange and telephone number. 
Parents could teach this by playing a Hlost and foundn game 
with the child. 
Younger children should know how to properly take care 
of their own toilet needs before they have started school. 
These habits should be properly fixed, and when they ha ve need 
to make use of the toilet, children should be able to manipu-
late their own clothing. Children should be able to ask proper-
ly for permission when they need to make use of the school 
toilet facilities. Trick phrases indicating need of use of 
these facilities often end in embarrassing the child. 
==--=1 -
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Every child should alvrays know that he should make use of his 
home toilet facilities just before he starts for school. 
The necessity for the carrying of a handkerchief or 
cleaning tissues and their proper use should be known and 
carried out by every child. Parents can cooperate by a daily 
check before each school day starts. 
Knov;ledge and the prop er use of the simple rules of 
safety should be the responsibility of every child. The 
shortest and safest route to school should be known and 
followed by all children attending the school. It is import-
ant that the children know the meaning of traffic signal 
lights, traffic signs, and traffic signals as they a pply to 
them as pedestrians . Each child should be drilled in safe 
walking habits and the proper crossing of streets and roads. 
The dangers of pushing and tripping, and the necessity of 
walking indoors instead of running should be emphasized at 
home as well as in school. 
Cl eanliness is a virtue every child should practice. 
The impor tance of properly cleaning his hands before eating 
and such other times when clean hands are necessary is 
something that the child should understand and carry out. 
The child should avoid biting his finger nails, picking his 
nose, and digging at his eyes and ears. 
Chil dren should know how to speak cl early and under-
standably. ·when children have been allowed or taught to use 
"baby talk," it is often a real obstacle to initial progress 
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in school. The clear use of the English language should be 
cultivated in each home. Clarity of speech is a real 
necessity in life. 
The unselfish child is the happy child. Ghildren 
should be taught how to share with others the things they have. 
Unselfish habits lead the courteous child to quick and lasting 
popularity with his schoolmates. Pleasant acceptance by his 
schoolmates as a result of his sharing of rra terials and play 
in games often makes the school the happy place it is for 
many children. The unselfish child will not only shar e with 
others, but he will also r espect the rights of others. All 
children should be imbued l"rith the spirit of "fair play, tt and 
with the desire to have their own rights properly respected 
while at the same time showing a deep regard and respect 
for the rights of others. Relationships at home should give 
him opportunity to develop these valuable characteristics. 
Children must know how to take proper care of their 
clothing. They should know how to wear it properly, to keep 
it clean, use it carefully, and how and where it should be 
hung . Each child should be ne c=•.t and orderly in ail of his 
other habits besides that of caring for his clothing. 
Among other things, each child should know, for his 
adequate progression through school, the necessity of proper 
obedience and for the carrying out of instructj_ons promptly. 
He qhould be polite, he should be able to be on his own, and 
he should be able ·to accept minor injuries in a manly fashion. 
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WHEN YOUR CHILD IS SIX 
The six year old child_ is quite different from a yea r 
ago. Now he is not quite so much the "little Angel". Many 
times you say of him at this age, 11 I don't know what in the 
world is the matter with him, he is so d1fferent. 11 He is 
different and you can't change him back to the little cherub i m 
you had when he was five years of age. 
He is growing fast, his milk teeth will now start to 
be replaced by permanent teeth, his eyesight is tend.ing 
towards adult normalcy. The six year old is more prone to 
illness than he was. While he gets very tired, he does not 
recognize his need for rest. The six year old child needs 
twelve hours of sleep. The six year old is now 11 string ing" 
out and his legs show much growth. Muscular coordination is 
still very uneven, and control of the large muscles has 
advanced much more than the control of the finer muscles. 
Doing l a rge t asks such as color i ng a l a r ge surface is tiring 
and frustrat ing at this age. Girls are slightly more mature 
at this age, but in general we find the same traits. 
This is the age of extremes. One moment you are 
wonderful. And the next moment you are the most hateful 
person in the world. He turns from hugging you with all the 
love in the world to "liranting to kick you or punch you. At 
six years of age he plays fairly well with one playmate, but he 
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doesn't get along with two. This is the boy who will stand 
and st and and stand in front of the candy counter and not be 
able to decide between t wo pieces of candy, and finally he 
buys a ball of string. This might be looked upon as the 
fftit f or tat" age. He gives you something and he expects you 
to give him something. You shove him and he shoves right 
back; hit him and he hits back . 
In the playground he likes to run and jump. He is an 
explosive person, and he is rather hard to train in even ~~rk 
habits. The six year old ranges from a furious pace of ~~rork 
to utter idling over his tasks. It is noted at this age that 
he likes pairs of even things rather than odd things. The six 
year old always wants to be first, wants to lead the line, 
always wants to win, is r ather quarrelsome, but he does want 
to be loved. V\Tten he does the wrong thing, he is in so much 
of a changing turmoil that he really doesn't know why he was 
bad. 
This is the age where the turmoil and excitement that 
is inherent coming to the new world of the school 1rill lead 
to stomach upsets. This is not the age to have rigid 
discipline, excessive harping on doing wel l in school, of 
comparing academic successes, or stressing school marks. This 
is the age of wild nightmares, when he lives in f ear of 
ridicule, and he is insecure. This is the time when he needs 
adult love and guidance. Give him encouragement, understanding, 
and praise and we ~ giving him wise and good guidance. 
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NOW THAT HE IS SEVEN 
The child of seven is becoming more mature. He is a 
very active child. His constant running, jumping, and other 
movements rapidly cause him to tire and use up his energy. 
The seven year old child needs eleven hours of sleep. The 
child can now pay avid attention to the story-teller, he likes 
to be read to by an adult. His parents usually consider tha t 
they are now finding a change for the better in the boy, and 
once a gain they find him the pleasant child he r eally is and 
was. Fits of · temper a re lessening although sullenness takes 
the place of this conduct. He still is not a good loser, he 
tells tales on his playmates at this age, a nd when things go 
wrong he will decide that he ha s had enough of all this 
"unfa irness 11 • 
The seven year old is usually more companionable--he 
likes to do things for people. Above all this is the age wh en 
the child glows under the praise of his tea cher. He likes to 
be nea r h er and t alk to her. Th is ch ild seems very dependent 
upon verbal guidance. He is self-critical and tries much 
harder for better result s . This is the period when some real 
understanding of time and the calendar will appear. Thi s is 
the year when excellent ach ievement in school often takes 
pl a ce. 
This is a sensitive age and the child should. not be 
subjected to ridicule and sarcasm. He cannot stand tea sing . 
_j 
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He desires both the approval of his parents and his playmates, 
and this desire for both often leads to marked conflicts. 
Independence is developing and this when it comes into con-
flict with desire for parent or teacher approval may cause 
him to strike back at any disapproval shovm by teachers or 
parents by "ans1-vering back" or "mutterings" and so on. The 
child at this age should be given lots of freedom, but 
he still needs the security of knowing there is some adult 
in back of him he can depend on to guide him. 
We will find that right and wrong are differentiated 
more clearly now, but the sevPn year old still ddes not 
completely understand honesty and truthfulness. This will 
lead him to take little things. 
Seven is a difficult time in life. He is growing 
towards independence, but is still so dependent. It is a time 
for grownups to give him that encouragement and understanding 
that he needs to grow up and adjust well to his growing 
desires for independence, as well as successfully cope with 
his more difficult tasks. 
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THE EIGHT YEAR OLD 
The eight year old child grows steadily but more 
slowly than before. The transition from small child to 
mature child is much closer to being accomplished. He is 
growing up and you can easily recognize this fact. The child 
now has much better muscular coordination, and he is much 
·more capable of doing work calling for the use of the fine 
muscles. The child's eyes are usually fully ready by now 
for far and near vision. He normally is a sturdy fellow and 
in general much healthier than the previous year. Now, how-
ever, visual defects are more prone to show up and care of 
teeth and posture must be more carefully provided. 
The teacher, to the child of this age, plays a far less 
i mportant role in his mind's eye. He now is very dependent 
in a personal sense upon his mother, and much less so upon his 
teacher. The teacher is now the umpire or the arbiter of 
disputes. He now tends to go with his group. The child. is 
now a t a n age where he is very sensitive to the actions of his 
mother. His mother very ea sily hurts his feelings by criti-
cism, and tears all too oft~n re sult. At this age he has a 
growing sense of honesty and truthfulness, and usually has a 
mounting dislike for falsities. He now easily admits his 
wrongdoing, but is prone to have an explanation as to wha t 
caused him to carry out his actions. This is the age when 
opposing gangs begin to develop, and "best friend" and "best 
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friends" appear. It appears that he also develops the 
ttenemy" concept. The enemy may be a group or an individual. 
There is an easier acceptance of general rules of play and 
work in joint endeavors. Losing is now not so distasteful. 
This is the starting age of collections of tttreasures." 
Eight year olds are the young liberals, eager to search 
the unknown, and tolerant of all their fellows. He is 
mentally sharper. We find that he doesn't quite believe in 
the infallibility of adults and, in particu1ar, he now 
doubts the infallibility of his parents. Riddles are thrown 
at adults, and he enjoys being abl e to give them an answer 
they don't know. He likes acceptance and praise. 
At eight years of age he is grasping independence, but 
he needs much warm encouragement, understanding, and 
guidance. 
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THE CHILDREN NINE THROUGH ELEVEN 
The children in this age group are in need of ten to 
eleven hours of sleep if they are to restore their bodies 
a fter the usually vigorous days of these years. Children of 
these years have, for the most part, had and recovered from 
the usual childhood diseases. They are now rather healthy 
and of sturdy structure. 
Bodily growth is now slow and steady, a nd_ the children 
appear gangly as their legs show more growth than their 
trunks. These children are rapid.ly leaving childhood years 
and are approaching maturity. They have fine muscular 
coordination, but posture may become poor in these years~ 
These are the ages when strong 11 gangs 11 develop, when 
mu scular activity is a t its peak in a variety of activities, 
when hazardous places show a strong attraction, and when 
interest in organized play increases. These are important 
years for establishing proper standards of conduct. The 
11 gang 11 complex can be directed towards worthwhile ends. 
Squabbles among children as a result of teasing and. rivalry 
seem more noticeable at these ages . Secret codes and signs, 
"crushes", hero worship, and. a strong desire to be accepted 
by their playmates are noticeable features of the age group. 
These child.ren have the desire that their activities and 
clothes conform to and be similar to those of their friend.s. 
While girls are tending towards maturity faster than boys, the 
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general similarity of traits are apparent in both. 
Here are children who now have a clear insight into 
the meaning and need of money. Children now have guests at 
home and go visiting homes, and they are now becoming social-
minded. These children like having "enemies," and they are 
constantly trying to outwit each other. Reading abilities 
show tremendous variations throughout this age group. The 
vocabularies in this age group will be 10,000 words or more; 
the span of attention has increased; memorization ability 
is close to maxi mum at this age and there is little increase 
from here on. Arithmetical ability is advancing, but the 
group has trouble in understanding abstract members. These 
ages can be given much more freedom in planning the use of 
their time. With adequate guidance the child of this age 
can adequately take proper care of his or her mm person, 
clothes, and ro6m together with other household tasks. 
The nine through eleven year old group is realistic 
at play, and they like to \·mrk with concrete materials. These 
children have wide horizons of interest and are very interest-
ed in the how and why of all things. Children of these ages 
are very interested in factual things, but, as we approach 
the end of this period of this age group, rapid progress is 
being made in generalization. 
If we are to accomplish the goals that can be reached 
with t his age group of children, we must keep ever in our 
minds the fact that these are the years that require the 
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utmost in tact and patience. 
SOME OF THE ACTIVITIES OF THE SCH OOL PROGRAM 
GRADE I 
Reading: 
(a) Th e goal of the program is to develop a liking 
for reading in each child, and to carry him along in the 
reading program ac cording to his i ndividual abi lity. 
(b) Children have beginning training in phonics. 
They receive both ear and eye training. Ear training studies 
the beginning sounds of words , the ending sounds of words, 
rhyming words, sounds of vowels, consonants, and letter 
combinations. Eye training consists of teaching likenesses 
and differences in letters, the pattern outline of words, 
parts of words, words, and groups of words. The ear and eye 
analysis of words is taught as a practical ~pplication of the 
task of learning how to read. 
Arithmetic: 
(a) Counting by l's to 100 or beyond as needed and 
can be acceptably l earned; counting by 2's to 20; counting 
by 5's and lO's to 100. 
(b) Understanding of cardinal and ordinal numbers. 
(c) Recognizing, reading , and vrriting numbers 
through 100. 
(d) Underst anding such terms as big and little; more 
and less; take a1.r.ray, and so on. 
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(e) Learn arithmetic signs t and-. 
(f) Learn addition and subtraction facts through 10. 
(g) Measurements: cent, nickel, dime, minute , hour, 
day, week , month, year, quart, inch, foot, yard, pound . 
Particular time by classroom clock of recess, noontime, and 
dismissal. 
(h) Learn concept of 1/2, 1/4. 
GRADE I 
Writing: 
The goal is training in the use of manuscript writ ing 
to obtain legible, easily written work . 
Social Studies: 
The study of living at home, school, village, 
city, and farm. 
Language arts: 
The ability to write short int eresting stories is 
encour aged in this grade. 
Spelling: 
The spelling list for the first grade is issued by 
the superintendent's office, a nd is taken up vvhen some 
progress has been made . The goal , when spelling starts, at 
t he beginning of the second semester, is five new words a 
week, and in accordance with individual abilities. 
Any game or aid is used that helps the youngster 
in this task. Many of the reading techniques are put to 
good use at this time. 
133 
GRADE II 
Heading : 
{a) This is a continuation of those activities out-
lined for the first grade. 
Phonics continues with greater emphasis on beginnings 
and endings. Vowel sounds and blends of lett ers now find 
stress in the teacher's plan. There is continued use of the 
adopted reading series with as wide use as possible of the · 
supplementary readers. 
(b) Silent reading now begins to have its place in 
the reading program. The teacher still continues to build a 
large sight vocabulary, but the child now finds that greater 
emphasis is being placed on comprehension of what is read. 
Arithmetic: 
(a) Children count by 2's to 20; count by 5's to 100, 
and co~nt by lO's to 100. 
{b ) They recognize Roman Numerals . I through XII. 
{c) Reading and writing of numbers past 100 as needed. 
(d) Measurement: quarter, half-doll~r, dollar, making 
change up to a dollar, t elling time, meaning of a dozen. 
(e) Children have automatic grasp of a ddition and 
subtraction facts through 18; teaching 100 addition f acts; 
teach subtraction facts. 
i' 1-(f) Arithmet ic vocabulary: ~ ' , 1, :, add, addition, 
sum, number, fraction, equals, zero, plus, subtract, · 
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subtraction, remainder, minus, less, and total. 
(g) Proper conception of 1/2, 1/3, 1/4, 1/8. 
GRADE II 
Language: 
There is continued encouragement of creative writing 
in this grade. Better sentence organization is sought, and 
we look fo r variety in the sentences. 
Oral stories find a use in aiding in the developing 
of proper communic ation of ideas by the use of the correct 
words and good diction. 
Social studies: 
Visits to the community, the stores, ice cream manu-
facturer, the fire station . Oral s tories by class members 
of daily and week end trips to interesting places . 
Writing: 
Cursive writing is used in this grade. Pract ice leads 
to correct letter formation, neatness, and legibility in the 
handwrit ing . 
Spelling: 
The second grade spelling book provides the basic word 
list for this grade. The task f acing the children of this 
grade is the learning of twelve new words each week, and in 
keeping with the varying abilities in the class. 
, 
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The basic technique used in the spelling class is the 
one described and reco~mended by the authors of the spelling 
series. The method is, in the main, uniform throughout 
the school system. Teachers use, however, various devices 
and techniques in endeavoring to achieve the maximum goals 
within the limits of the children's abilities. 
GRADE III 
Reading: 
(a) There is a continuation of small reading groups 
with the adopted basic reader and supplementary readers. 
I ndividuals in the class as well as little groups now have 
more time for free reading activities . 
Excellence in auditory and visual skills related to the 
child's reading ability is continually sought. Thus we find 
phonics continues to have its place in the teacher's reading 
plans. 
Detailed word analysis takes place. There is emphasis 
on beginnings and endings, initial and final sounds, and 
initial and final blends. 
Arithmetic: 
(a) Counting to 100 by l's, 2's, 3's, 4's, 5's, and 
lO's. 
(b) Reading and writing two, three, and four place 
numbers. 
(c) Measurements: ounce, pound, ton; second, minute, 
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hour; inch, foot, yard; hal f -dozen; pint, quart, gallon; 
completion of measuring time; mastery of the calendar; 
United States money. 
(d) Proper understanding of: 
( e) 
l. Addition -- putting together 
2. Subtraction--taking away 
3. Multiplication--as a form of addition 
4. Division--cutting a number up into equal 
quantities. 
Adding by endings: 
2 f 3 - 5 22 f 3 = 25 -
4 f 4 - $ Lr4 f 4 - 48 - -
l f 6 - 7 91 f 6= 97 -
(f) The primary arithmetic facts of addition, sub-
traction,multiplication, and division. 
(g ) Fractions: concept of 2/5, 3/5, l/3, 2/3, l/4, 
2/4, 3/4, l/5, 4/5, 1/l, 3/3, 4/4, 5/5. 
(h) Making change up to ?:? 5.00. 
( i) Arithmet ic vocabulary: borrow, carry, column, rm-.r. 
(j) Understand place values up to lO's of thousands. 
(k) Continuation of development of skill in all f our 
arithmetic processes with carrying and borrowing stressed. 
Language: 
Development of fluency in oral use of correct English. 
Emphasis on proper enunciation. Develop ability to use 
complete sentences and compl ete answers to questions. 
Emphasis on polite use of oral .language. 
I, 
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Develop creative oral stories; conciseness and 
accuracy of oral speech; and develop use of interesting 
speech and pleasing delivery. 
Renewed development of '\lvritten language, -news, letters. 
Grammar: 
(a) Use of capital letters 
(b) Recognizing a sentence 
(c) Punctuation of decl arative and interrogative 
sentences 
(d) Form of a simple letter 
(e) Addressing an envelope 
(f) Names of holidays 
(g) Writing an invitation 
(h) ~Jriting and learning poetry, stories, compositions, 
and so on. 
(i) Use of: saw and s een; came and come; you and I; 
he and I, did and done; went and gone; is, 
are, and am; may and can; ran and run; this and 
that; these, those and them; became and become; 
was and were; isn't and aren't. 
(j) Contractions: don't doesn't, haven't hasn't, 
wasn't, and isn't. 
(k) Abbreviations: IVIr., Ivirs., Dr., St., and days 
of the week. 
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Social Studies: 
In this grade we are widening the social understa.nd.ing 
of our children. ·They are t aken out beyond the little 
community and. their horiz.ons widen. They are now leaving the 
village and studying the Town of Smithfield. 
Our children study the town's beginnings, · growth, and 
how it is developing today. In all this the children are 
receiving the founctations of those things that will enable 
them to serve our democracy well. 
Snelling: 
The same spelling series (third grade series) is in 
use in this gr ade. Techniques bas ically. similar to those 
used in the entire school system are used in this grade. 
The goal in this gr ade, according to ability, is twenty 
words per week. 
Words are used in letters, stories, in lists. Reading 
techniques are used to achieve word mastery. 
GRADES IV to VI 
There is an invisible dividing line between the first 
three grades and grades four, five, and six. The first t hree 
gr ades are the primary grades. We have considered the 
program of these first three grades, and now we will consider 
that of the intermediate grades from the standpoint of how 
far we will have carried the activities of the school program 
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for the pupils of these grades. 
Arithmetic: 
The arithmet ic program is arranged in a sequential 
progrc=:un designed to continually introduce new work with the 
work previously taught being constantly reviewed. 
The number facts, as required for speedy and accurate 
work, will have been thoroughly mastered when this phase of 
the program has been accomplished . 
Fractions--the classroom activities will have led to 
the application of the processes of addition , subtraction, 
division, and multiplication to the solution of problems and 
examples involving like and unlike fractions, alone and 
in mixed numbers. 
Work wi l l have been done on .the application of the 
processes of addition, subtraction, division, and multi-
plication to decimals. Th e changing of fractions to decimals 
and dec imals to fractions will have been completed by the end 
of this phase of the school's arithmetic program. 
Reading and writing numbers cont aining ten integers 
will have been taught throughout this phase of the vm rk. 'I'he 
work in this aspect of the arithmetic program will have been 
carried out in conjunction with the various materials being 
taught. 'i'hus , the problem work will have been carried out 
along 111Jith the work in fractions, decimals, and so on. 
Ability to apply the four fundament al arithmetical 
processes to exampl es and program cont aining denominate 
I 
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numbers will have been developed. 
liJork \tdth Roman numerals will hav e been continued 
throughout the arithmetic program of the intermediate grades . 
· The meaning of per cent will have b een taught toNards the 
end of this part of the arithmetic program . The denominate 
numbers wil l receive r eview, and these pertain to use of the 
clock, linear measure, s quare measur e, volume, and weights. 
Activities in est i mating and measurement will have been 
carried on through this phase of the arit~~etic program. 
Language Arts : 
The activities of the language program can be divided 
into two sections--oral and written. 
The activities in the oral phase of the progr run will 
be des igned so as to develop in the pupils the ab ility to 
speak understandably and coherently. The activities engaged 
i n will lead to the pupils being able to render acceptable 
oral reports about various topics. Proper pronunciation, 
clear enunciation, fluent and pleasant delivery of the spoken 
word , and the use of good English will be sought in this part 
of the language arts program. 
The written language program will cover a gradually 
increasing amount of a ctivities arranged to develop facile 
use of the written f orms of our English language. 
Skills will be developed and creative abilities will 
be developed. Formal grammar will be developed very gradually 
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until a firm foundation is well set by the time the inter-
mediate grades have been completed. Ability to write social 
letters, business letters, book reports, original stories, 
and essays will be sought by the end of the teaching period 
of the sixth grade. Adequate time vv-ill be given to the 
necessary rules of grammar , punctuation, and so on. 
Spelling_: 
Spelling will be carried out in the same basic manner 
as it was developed in the primary grades. In the elementary 
grades twenty new words per week is the achievement sought, 
and the teaching follows the basic pattern of that recomr:lend-
ed by the authors of the basic set of spelling books. 
Reading: 
The same basic techniques as used in the primary 
gr ades are found in the elementary grades. The material, 
in both difficulty and scope, is chosen to increase reading 
ability by being used at the various ability levels. 
Effective and effic ient reading habits are developed. 
It is sought to give the pupils as wide a variety of reading 
material as possible to develop a wide experience background, 
stimulate new interests, train in proper pronunciation, 
reading for meaning, evaluation of material, interpret 
material read, and develop the ability to retain what is read. 
The reading activities seek to develop a deep interest 
in reading and to make the children aware of how important 
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it is to read well. 
Social Stu~: 
The activities of the social studies follow a pattern 
so that the children in the fourth grade are introduced to 
simple concepts of the world as a whole. Rel ~t ions of the 
activities of men and the environment they live in will 
be found in this stage of the social studies. Food, clothing, 
and shelter, with particular relation to the seasons of the 
year in various parts of the world , is a concept developed 
during this phas e of the social studies. 
Simple beginnings of the study of climate and the 
characteristics of the various land masses as related to 
climate are started early in this phase of the social studies. 
The fifth grade social studies program continues to 
develop the concepts and principles started in the fourth 
grade. Now a more detailed application is made to the various 
continents and the individual countries making up the world . 
Pupils now gain a clearer understanding of the various groups 
of people living in the many parts of the world. Clearer 
meanings of the effects of distance from the equator on life 
is brought out; the relation of altitude on life is 
developed; and the relations of such things as raw materials, 
wat er supply, and transportation as affect ing modern life are 
pointed out. 
Coming to the third phase of the program of the social 
studies in the intermediate grades, we f'ind that, a detailed 
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study of the Americas is entered upon. The main emphasis at 
f irst is on a detailed study of the United States. 
The first phase of our program here is a study of the 
United States as a whole, and then a closer look at the 
various regions making up our country. The program of regional 
.. 
studies starts with New England then the Middle Atlantic region 
and so on until a detailed regional study is carried out. 
The next phase is a study of Canada and the lands to 
the north in our hemisphere . After completing this, a study 
is carried out of the Central American countries, and , finally, 
the South American continent is studied. 
Music and Art: 
The activiti es in both of these parts of our school 
program are carried out under the direct guidance of the music 
supervisor and the art supervisor. 
The program is designed t o encourag e and develop the 
individual abilities of the pupils in these branches of the 
fine arts. Both courses are taught so as to develop an 
apprec i ation of fine music and an understanding and enjoyment 
of various forms of art. 
The music course is made up of individual and group 
singing, part singing, rythmn work, reading of music, and 
the program is meant to develop in each child a sincere 
appreciation of music. 
The art course develops art techniques, good work 
habits, coordination o£._~e small muscles imagination, 
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observation of fine detail, and of the utmost importance on 
enjoyment of the va.rious forms of art. 
Physical Education: 
This part of our program is carried on under the 
supervision of the physical education supervisor. In this 
part of our program we are developing, by various exercises 
and games , the techniques that will develop the sound body 
to be th~ house of the sound mind. 
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APPENDI X A 
1;'b.e Smi thfl el d S:::Yool Depa rtment :! ~ r?.a rrying out a s t udy 
t o de termin e what que ;:~t ten ~~ :;,nd p:<"Obl ems ' c~ · l atlng to the entrance and 
at tendance of' childr·en lr.. t h e o6hool s mo ~ j:'requently confront parents 
and abou t which they mcs{; f requently •.~ e :::r . e 1nforrnat:tono 
This study 1 B c·.on c. 01:•ned on ly wlt!\l .hoRe ~things that are f a irly 
apecl fi c in nature o 
You will find b ~ J. cmt a 1 ts t of ·v-, :~L :~s you may u se a a a check 
li s to We would lH~e J't) U t o sf;l ac t an d ·~· eck the ten topics about 
which you would prsfeJ:' i. n forms:tion o Sel~l; t hose you consider ~ould 
be most helpful to you . 
1 . Entrance requil•omenta 
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_2. Registration l n fo::-ma tion 
___ 3· Health progr am 
_ _ g. ; Vts1t.'i.n~ : ~cb.ools and telephon e 
4. School time scheaules 
-
-
5. School program 
6. School lunch pro g x·am 
~7 - Transportatlon r egul ations 
call r,~ 
_10, 'iom j prepara.'G ion: 
•.:, Par snt 0 s respons1b111 ties 
l . Ch11d 1 A responR1b111t1es 
.. 1. Em ·):·r,ency .information 
'.2 o HoF: :n:ork 
I 
/ 
RAYMOND C.LAPERCHE 
Superintendent 
Dear Sir: 
APPENDIX B 
SMITHFIELD puBLIC ScHooLs 
FARNUM PIKE 
GEDRGIAVILLE, R. I. 
The Smithfield School Department is making a 
study of the printed materials, especially pamphlets, 
that other publ ic school systems are using as informa-
tional material f or parents who expect to have children 
enrolling in the public schools the following September. 
This School Department is making this study 
as an aid to developing an informational pamphlet for 
the parents of children enrolled in our mm public 
schools. 
We would appreciate any material you might 
send to us because iiiJ'e know it wi l l be of great value in 
our study. 
Sincerely yo':lrs, 
Raymond C. LaP erche 
RCL:AWG 
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